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J 1.inTRodUicTioN

In 2005, Terre des hommes developed a pilot-project
called "Movement, Games and Sport (MGS) for the psy-
chosocial development of children", based on metho-
dologies developed and tested in Switzerland', then im-
plemented in Iran, Colombia and Sri Lanka? This manual
is the result of that five-year MGS field experience on
strengthening the skills of adults (animators, social workers
and teachers) in charge of children. Growing the adult's
personal, social, methodological and technical skills im-
proves the quality of their work, and in turn, this increases
the wellbeing of vulnerable children and enhances their
capacity for resilience.

This manual complements two other key documents pu
blished by Terre des hommes. The first is titled Child Pro-
tection: Psychosocial Training Manual (2008) which was in-
tended to respond to the specific needs of emergency
projects and contains more cross-over subjects such as
advocating child protection policies, the participation of
the child, the development and needs of the child, and
gender integration.The second document is a psychosocial
reference text entitled ‘Working with children and their en-
vironment’ (2010), which explores numerous practical ex-
amples of psychosocial techniques employed in the field
and links them to a theoretical base.

As an institution, Terre des hommes works primarily with
protection and health issues. Ve believe there is a close
and reciprocal relationship between the protection and
health of children and their psychosocial support. A lack of
protection can lead to psychosocial distress. A child who is
a victim of physical or mental abuse can suffer from lone-
liness or display aggressive behaviour, as a consequence. In

the field of health, research shows that a strong attachment .

between a child and the caregiver, developed through ap-
propriate social and emotional stimulation, is essential for
the harmonious growth of the child. Feeding and other
basic care activities bring opportunities for psychosocial
stimulation which establishes positive mutual bonds.

Psychosocial support is considered to be a transversal way
of working and an important component of high-quality

interventions designed to positively impact the wellbeing
of children. However; this requires specific and precise skills -

on the part of those in charge of children®, whether at the
level of practical experience, leadership, the ability to
create bonds, active listening, and meaning given to the ac-
tivities through feedback. Strengthening skills in the psy-
chosocial field is considered by Terre des hommes as a
"basic intervention, essential for all programmes developed
in the field, with the goal of reinforcing the inner resources
of children and their environment, to guarantee them
better protection™.

The added-value of this training manual can be found in
our objectives and our method of ‘learning by experience’. .
This manual aims to provide people working with children
the tools, methods and resources that can change their
way of looking, being and acting, and thereby improve the
quality of their interventions.

Over the last five years with MGS, many positive effects
have been observed.We believe it is important to record
this institutional know-how that was acquired through trial,
error and reorientation.VWe deeply appreciate the willing-
ness to share shown by trainers and the participants from
all the countries who engaged with us in the effort to in-
tegrate psychosocial tools into our work.

The mission of Terre des hommes is to provide the best
possible support to all co-workers in the field and to vul-
nerable children.We would like to express our warmest
gratitude to the people from Terre des hommes Head--
quarters who contributed to make this valuable approach
known.

people trained

children

SR i e S

! Methodology used in a postgrade training “Movement, game and sport in the social
field” at the Federal high school for sport in Macolin and set up by Anton Lehmann,
Ursula Weiss, Raoul Jaccard and Jean-Pierre Heiniger

2 Pilot-project developed and set up by Jean-Pierre Heiniger, former psychosocial
resource person, and Michéle Meuwly, MGS-MOVE resource person

7 People working with children (animators, social workers, psychologists, youth work-
ers, teachers, etc.). In this manual, these terms are used in masculine form for easy
reading, but of course they apply equally to the feminine

*Terre des hommes, Psychosocial reference document: Working with children and
their environment, 2010

W i,

L T —

sy Terre des hommes| 3 |



2.1 Target groups

This manual aims at improving the overall wellbeing of chil-
dren through strengthening the psychosocial skills of the
adults in charge, all the while passing on effective methods
and tools (games and creative activities) for working with
children.

- The first people targeted are animators, teachers,
social workers and educators who wish to improve
their abilities (personal, social, methodological or
technical) for working with children.

- Secondly, even the people who do not work directly
with children, but who want to improve their per-
sonal or social skills, will find answers in this manual.
These might be professional delegates, heads of
mission, project coordinators or school directors.

- Finally, at another level, if there is a need to introduce
and describe a method to work effectively with child-
ren, this manual contains information for other
stakeholders such as Ministries of Education, Minis-
tries of Social Affairs or other NGOs.

To respond to the needs of these different target groups,
it is possible to organize long training courses (two weeks
or more) or training ‘a la carte’ (short one, or two-day
workshops). In any case, for people in direct contact with
children, setting up individual coaching in the field is es-
sential to help with the acquisition and practice of the new
concepts. Training courses are an intense moment made
up of new experiences and learning, but they necessitate
close follow-up, ideally medium-term, to anchor the things
that were learned and to establish them as a part of daily
practice.

[
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2.2 Structure and contents

This manual for practical training contains |8 modules di-
vided into two parts according to four fields of skills. Part
| for a'psychosocial approach’ deals with Managing oneself,
one's relationships with others, and in groups and contains
modules 3.1 to 3.9 which are directed to the people who
want to improve their personal and social skills. Part 2 for
‘psychosocial intervention’ deals with Managing activities
and games and contains modules 3.10 to 3.18 which are
aimed more specifically at those in charge of activities with
groups of children and who want to improve their
methodological and technical skills. Details of the contents
of each module can be found in Chapter 3. at the begin-
ning of part | and 2.

Each training module explains basic theory, provides prac-
tical exercises for work in small groups with games and
creative activities. Theory and practice Resource Sheets
are available to be handed out. Each module contains a
drawing illustrating the main theme, and a four-point sum-
marisation:

- Objectives: the goals of the module. It is most impor
tant for the trainer to keep these objectives in mind
when implementing the activities in the module. and
to take a few minutes at the end to verify whether
the participants think the objectives have been met.

- Key Messages: the messages which the participants
have been exposed to by the end of the module.
These are the most important lessons that should
have been learned. The trainer is encouraged to list
the Key Messages on a flipchart and refer to them
again at the end of each training day.

- Presentation: a presentation of the subject with a
summary of the main points to be treated in the
module.

- Step by Step Module: a detailed description of each
training step described in the module, with a precise
unfolding of the activities (including theoretical
discussions, practical exercises), the duration required
and equipment needed. This should allow all trainers
with enough experience, as well as the necessary

objectivity and hindsight, to convey the subject to a
group. Ideally, having seen or experienced the module
as an observer or participant helps in passing it on
later: This procedure is a suggestion for the work,
but it can and should be adapted for each trainer
according to their experience, their needs, the time
available and the kind of group they have.

- Resource Sheets: working sheets with theory and
more specific information needed for understanding
the subject containing answers, tips, definitions, and
games. These sheets can be handed out to create a
personal folder with the modules that have been
worked on.

2.3Tools, games, sports and creativity

Play and creativity are central to children’s lives and they
are the basic tools for their physical, mental, emotional, so-
cial and cultural development. They make learning many
things possible and give their life a meaning. As privileged
languages for children, they allow to free themselves from
certain tensions and emotions and so help overcome their
difficulties, while developing global abilities (mental, emo-
tional and physical). Play and creative activities are a great
means to develop psychosocial skills.

These two broad categories, play and creativity, can be
divided into various types of activities, which ideally should



be alternated: free play (exercise games, symbolic games,
construction games), collective guided games (games with
rules)®, physical and sport activities, and  activities for
expression, which bring together creative and artistic ac-
tivities (drawing, painting, collage, modelling, music) and
manual activities (as in making decorative or useful ob-
jects, sewing, weaving, and pottery).

We believe it to be most important to vary all these
categories if we wish to respond in the best way to the
different needs of the children.

The majority of the modules use games and sport activi-
ties, but creative activities are tackled specifically in module
3.18, as they are an excellent complement to games and
sports.

2.4 Method of ‘learning by experience’

Tell me and | will forget; show me and perhaps | will remem-
ber; involve me and | will understand.

This Chinese proverb highlights the main difference be-
tween the traditional way of teaching, based on imparting
information, and the empirical way which allows the par-
ticipants to work out the theory from practical experi-
ence. It is not learning in a school sense but rather a
process of transformation. It is about bringing changes in
attitudes and abilities to enable adults working with child-
ren to experience and learn how to accompany their de-
velopment and how to allow them to expand their own
resources.

To reach a certain number of inner changes, we use a spe-
cific method which draws its inspiration from the theory
of 'learning by experience’. We have simplified the con-
cept developed by Kolb in the adjacent diagram:

The three steps of learning

Pause: feedback
analysis, synthesis

| st: practical experience
practice

2nd: active experience
application

The animator has a choice of using, or not, this method
with children. He can organize the game in a spontaneous
way, drawing on its playful and enjoyable aspects. But he
can also decide to emphasize precise abilities so as to de-
velop life skills in the children. In this case, he will run the
activity in three steps, to promote long-term learning and
changes in behaviour.

|. First practical experience (practice). After getting
instructions (short and clear), the children discover
and experience a new game.

2. Pause for discussion and feedback (analysis of what
has happened and synthesis of improvements to be
made). After some time, the animator stops the
game, gets the children together and asks them if
there were any difficulties (of understanding, techni-
cal, relational) or suggestions on how it could be
improved. There is an exchange of impressions and
feelings, precise suggestions for improvement. The
animator focuses the children's attention on one or
two important points (according to his psychosocial
objectives, for example personal responsibility, im-
proved communication, and so on).

3. Second active experience (application and improve-
ment). The children experience the game a second
time, more consciously, as their attention has been
drawn to some important elements. It is at this mo-
ment that true learning takes place and the quality of
the game or activity improves.Verbalizing the experi-
ence brings a part of the rational (head) into a
kinaesthetic (body) and emotional (heart) experi-
ence, enabling a conscious improvement of actions
and behaviours.

This cycle can be repeated as often as wished, with several
pauses for feedback, until the objectives are achieved and
the desired behaviours reached. The repetition of the
same game will not seem boring for children, as it is one
of the principles of learning, as long as the goals to be
reached are precise and the game suited to their level.

Note of Caution: this method requires that the animator
does not play with the children, but remains outside the
game, to maintain a certain distance and observe the
game's progress and the children's behaviours. This is ne-
cessary to be able to give relevant and targeted feedback.
Playing together with the children has the advantage of
creating other ties with the group, but emotions can pre-
vent hindsight and thinking linked with the here and now.

In adult training we use this method of ‘learning by expe-
rience’ in the following way. At first the participants are
placed in a concrete situation during a practical exercise;
at a second stage, during sharing and general discussions,
they link theoretic knowledge on this experience, and fi-
nally the theoretical points are applied in an exercise that
puts them into practice.

* See module 3.10 Characteristics and aim of activities and games, Resource Sheet
D "Categories of activities and games"

¢ See Dewey, Piaget, Lewin and Kolb for some of the main authors who have con-
tributed to the building of the ‘learning by experience’ theory
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2.5 Strategies for implementation

The transfer of skills involves various strategies of imple-
mentation, depending on the specific needs of each pro-
ject and each context. But the approach always comprises
a part of training (employing the ‘learning by experience’
method) and a part of individual coaching in the field, to
assist people in the integration of new concepts.

After the first stage of skills transfer; there is always the
possibility of adding aTraining of Trainers (ToT), which aims
at increasing the number of persons able to train their
peers.ToT requires specific skills for adult training’- differ-
ent from the skills of an animator with children - as well
as additional follow-up in the medium term, so that the
new trainers can gain first-hand experience and integrate
the concepts they will have to pass on.

Here are some possible options; each one can be adapted
according to the context and needs.

A. Ready-made training with or without Training of
Trainers (ToT)

|4 to 18 modules can be considered over two weeks of
training, successive or not (2 x 4 or 5 days), according to
needs. About three modules can be covered per day, in-
cluding an introduction in the morning and an evaluation
at the close of the day®. Work is done with a basic group
(maximum | 6 to |8 people) so that everyone has the op-
portunity to take part according to the principles of learn-
ing by experience’. The goal is to create a constructive
group dynamic, and give everyone the opportunity to de-
velop their personal and social skills while receiving
methodological and technical tools for games, sports and

[
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creative activities. There follows a period of coaching with
approximately six sessions of individual follow-up in the
field, to assist with the integration of the different concepts

| learned. Either one stops here with the single group train-

ing, or one offers a ToT to the people interested in be-
coming trainers for their peers. With a ToT component
there is a multiplying effect by being able to duplicate

—shorter training courses (2 x 2 days or 4 successive days).

Note of Caution: thisToT option was used in Eastern Eu-
rope between 2008 and 201 | in the MOVE project; it is
considered an in-depth training requiring high quality train-
ers as well as regular monitoring in the following months
and vears. It is an important investment in terms of
strengthening skills.

B. Made-to-order training
In this case, the modules are chosen according to the
needs of a particular project. It is then possible to incor-
porate specific modules over appropriate periods,
depending on the opportunities. The importance of indi-
vidual coaching during a hands-on work experience is es-
sential for the integration of the new concepts. In the
framework of made-to-order training, it is crucial to accu-
rately target the needs and expectations of the partici-
pants and to choose the modules accordingly. To evaluate
needs and the knowledge already acquired, you can ask
yourself the following questions:

- Are the participants capable of questioning them-
selves, do they recognize their strong points, their
points to be improved, their resources, do they know
how to make objective decisions, or manage their
emotions and their stress? If not, the personal skills
modules will address these issues.

- Do the participants know how to be in a relationship
with others (adults and children) in a positive and
constructive way, do they know how to handle con-
flicts, manage a group, position themselves as leaders?
If not, a focus on the modules for social skills is
indicated.

- Do the participants understand the methods needed
to work effectively with children, do they know how

to plan, implement and evaluate their project by
optimizing participation and cooperation between
children? If not, it would be good to concentrate on
the modules for methodological skills.

- Do the participants have the necessary tools and
know-how, as animators or social workers to do
their job efficiently? If not, the modules on technical
skills will give some answers.

Example for social workers

For social workers in charge of the individual follow-up of
children and families, it is necessary to strengthen their
personal and social skills.You can therefore choose the
basic modules which match the needs of their job: Percep-
tion and action, Resilience and resources of the person, Mana-
ging emotions, Communication and active listening, Feedback
and self-knowledge, Conflict resolution, Community mobiliza-
tion or Leadership and Motivation. This training programme
can be done in several weeks, half a day per week per sub-
ject, or over some days with case studies. The most im-
portant thing is to have the person with the necessary
skills to ensure individual follow-up to assist others in the
acquisition and practice of their new knowledge.

Example for animators

Animators in charge of group activities with children will
certainly need tools to implement psychosocial activities,
not only recreational ones.VWe would suggest emphasis on
the methodological and technical skills found in the follow-
ing modules: Characteristics and aims of activities and games,
Planning and implementing activities and games, Methodologi-
cal principles of activities and games, Competition and cooper-
ation, Traditional games, Activities and games for small children,
Activities and games for teenagers, Creative activities. It is cru-
cial to give animators a basis of personal and social skills, as
indicated above.You have the choice of giving training on
these modules as a whole or separately over a few weeks.
The most important thing is to set up individual coaching
to verify if the new skills have been acquired.



In so-called ‘emergency’ projects, knowing that the num-
ber of volunteer animators to be trained is higher than
usual and taking into account that time is short, two solu-
tions are appropriate:

a. Employ one full-time person dedicated to training
(including individual and group follow-up) who can
deliver ready-made training. This avoids putting
people in the position of being animators with the
children and trainers with the adults simultaneously.
We do not recommend giving ToT inputs at the
beginning, as the basic methodological and psychoso-
cial concepts need time to be absorbed, and it can
take a certain time — perhaps six to twelve months
with regular monitoring.

b. The coordinator focuses on training a small group of
people who already have had basic training (activity
specialists, supervisors or similar) on certain key
modules. The participants then become trainers for
community animators, covering only a small number
of modules at a time.

2.6 Objectives and skills developed

It is important to make a clear difference between 'having
skills' and 'being skilled'. The first describes the resources
and the second describes using these resources in prac-
tice. One may have skills that one does not know how to
use when the moment comes. So it is essential to evaluate
skills in a real-time situation. To the combination of prac-
tices and resources is added reflexivity, which is the ability
of a professional to be objective about his practical expe-
rience and resources and to correct them where neces-
sary.

The first aim of this approach is to improve the skill level
of adults working with children. Personal and social skills
are necessary for any professional working in the social
field. As for methodological and technical skills, they are
directed mostly towards animators in charge of group ac-
tivities, but they can also be used by social workers, tea-
chers,and community agents. The acquisition of social skills
is closely linked to personal skills, just as methodological

skills are hard to use without technical skills. All four are
intrinsically related and have the same importance'®. The
presentation of high-quality activities to children is a com-
plex task that requires work on all four levels of skills.
These four levels cover all the aptitudes and attitudes nec-
essary for people working on projects demanding psy-
chosocial inputs.

At the end of a comprehensive training course, the par-
ticipants will have strengthened these four levels of skills
and improved the quality of their interventions with chil-
dren.The children will in turn develop better mind, body
and emotional aptitudes like confidence, trust, responsibil-
ity, respect, communication, cooperation, managing emo-
tions and conflicts, etc.

’ For more information on the training of adults, see Appendix 4.3 Advice to the
trainer of adults

8 For more details, see Appendix 4.2 Example of a training programme

? For a more detailed analysis, please refer to the indicators developed for each of
the 14 skills in Appendix 4.5 General follow-up tool of psychosocial skills

'%In order to introduce these four levels of skills at the beginning of the training, we
use a group task (see Appendix 4.1 Four levels of skills -group task Lighted Candle)
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Four levels of skills

Here is a frame of reference for the 14 skills divided into 4 levels and
4?2 sub-skills. The indications in italics refer to the modules in which the
skills are addressed. The coloured indications refer to the modules in
the document Child Protection: Psychosocial Training Manual (2008)'". As
you will see, there is not one module for one skill, but rather each skill
is tackled through several modules.

Personal skills

|. Know and question oneself

Know one's strengths, weaknesses and resources; question and assess
oneself in order to develop skills (Perception and action, Resilience and
resources of the person, Feedback and self-knowledge)

2.Adapt oneself, be flexible

Be flexible and open to changes; adapt oneself to cultural differences
(Perception and action, Feedback and self-knowledge, Managing emotions)
3.Analyse, think in a critical and creative way, make decisions
Analyse information and situations in a critical spirit to manage them
appropriately; find creative solutions and show initiative; make decisions
in a well thought-out and effective way (Perception and action, Leader-
ship)

4. Manage emotions and stress

Listen to one's own and other people’s feelings and emotions; welcome

and express them in an appropriate way; allow others to express them- .

selves and to decode their emotions; learn to manage one's stress in
order to release the tension and act effectively (Managing emotions,
Communication and active listening, 3.2 Stress management)

5. Communicate, listen to the other person

Communicate clearly, concisely and responsibly, with respect for the
person addressed (adult or child); adapt one's way of communicating
and one's message to that person, particularly in intercultural commu-
nication; know the techniques of active listening and apply them in the
appropriate situations (Communication and active listening, Perception
and action, Feedback and self-knowledge)

6. Negotiate, manage problems and conflicts

Help children and adults to face up to their responsibilities, set a frame-

work with clear rules and limits; play the role of mediator in order to
find positive solutions and allow children and adults to learn from them;
handle one's own conflicts in a positive way (Conflict resolution, Com-
munication and active listening, Managing emotions, 3.2 Stress manage-
ment)

7.Work in a team / a network with cooperation

Respect everyone's opinions and promote their skills with joint action;
give and receive constructive feedback; exchange in a multidisciplinary
team, work in a network and collaborate (Perception and action, Leader-
ship, Feedback and self-knowledge, Competition and cooperation)

8. Show empathy

Show interest in each person'’s life and feelings; ‘put oneself in the shoes
of others’ and listen to their needs; adopt a non-judgemental and ac-
cepting attitude towards them (Communication and active listening,
Mana-ging emotions, Resilience and resources of the person)

9. Support, motivate a person / a group

Adapt one’s leadership to the group and lead them towards a common
goal; create and maintain the motivation of the target group; mobilize
and support various actors (families, communities, local authorities)
(Feedback and self-knowledge, Motivation, Leadership, Community mobi-
lization, Intergenerational activities)

10. Plan, implement, evaluate psychosocial interventions

Plan psychosocial activities by setting clear objectives that are specific
and measurable, aimed at the development of the children's psychoso-
cial skills; anticipate and adapt to the needs of the beneficiaries and to
unexpected circumstances; develop new resources (tools for follow-
up, activities, games) or adapt existing resources to a psychosocial pur-
pose (transfer); constantly evaluate activities and results (Planning and
implementing activities and games, Motivation, Leadership, 2.6 Develop-
ment of the child)

I 1. Promote participation and cooperation in psychosocial interven-
tions

Encourage the individual or the group to take part in the identification
of their needs and resources; consult the target group during each
phase of implementation of the psychosocial activity and ensure a cons-
tant exchange of information (accountability); in the context of skill

development activities, use the method of 'learning by experience’ (al-
ternating times of practice and of systematic reflection) to develop per
sonal and social skills; suggest activities and games with a psychosocial
aim through cooperation, progression and variety, and learning how to
make the most of their potential (Feedback and self-knowledge, Com-
petition and cooperation, Methodological principles of activities and games,
Planning and implementing activities and games, /.4 Child participation,
Appendix 5:Approach to Participative Learning (APL) and Participatory
Rural Appraisal (PRA))

12. Strengthen skills (adult training)

Apply the method of ‘learning by experience’; use different methods
to reinforce skills in order to guarantee their practical application (train-
ing, coaching, mentoring, case studies, etc.) (Chap 2. Presentation of the
manual, Appendix Training tools, Methodological principles of activities and
games)

13. Know the theoretical framework needed for working with

children

Know the reference frameworks on child protection'? know the target
group in order to have the appropriate attitude and tools; know how
a child develops; understand the key psychosocial concepts while taking
the cultural elements'? into account and applying them into one's daily
practice (All the modules, 2.6 Child development)

14. Have the specific tools for professional practice

Animators: know about games, sports and creative activities linked to
the needs of the target group. Social workers: know the tools for case
management as well as techniques for individual interviews and for
group support. Counsellors: know the appropriate counselling and sup-
port tools (Activities and games for small children, Activities and games
for teenagers, Traditional games, Creative activities, 2.6 Child development)
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2.7 Monitoring and evaluation

Monitoring and evaluating projects striving for psychoso-
cial changes is not simple. There are two levels of changes'
and the ones we are looking for are intended to be lasting
and deep. Moreover, changes are difficult to perceive, as
the awareness of a progress cannot be measured in real
time, but only with hindsight, when the change is rooted
enough to be seen by the person in question. In order to
measure behaviours and attitudes, it is essential to define
the indicators corresponding to the changes we want to
have achieved. This, however, requires time, repetition, ap-
propriate corrections and steady monitoring in the
medium and/or long term, so that the effects are inte-
grated and perceived.

Evaluation can be done through questionnaires and other

technical tools, but it can also be done by observing the

animators and the children over a defined period of time

and according to predefined criteria. We have therefore

designed three instruments for monitoring. For a periodi-

cal evaluation with reference to the indicators, a general

follow-up tool for psychosocial skills meant for the tar

geted group. These are based on the requisite 14 skills and

42 sub-skills. Two other follow-up tools are more specifi-

cally directed at animators and children during games,

sports and creative activities'®. These tools can be adapted

according to the training that is given, and according to

the skills changes that are desired. If they are used regularly

and discussed with the people concerned, they will help

monitor and evaluate the basic psychosocial and metho-

dological skills for high-quality interventions; and if neces-

sary, they will help identify the need for additional inputs.
'I'See the bibliographical references for other training manuals or sources of infor-
mation on psychosocial skills
12 Convention on the Rights of the Child, Policy of Child Protection, International and

national standards of protection, etc.
. . . 13 Perception, resilience, attachment, grief, communication, active listening, conflict
We wish you a great deal of fun while Iearnlng, management, motivation, leadership, competition, cooperation, etc.
discovering and sharing! '* According to Gregory Bateson of the Palo Alto school: level | is change which
occurs inside a system (homeostasis) and leads to rebalance within the system; and
level 2 is change which affects and modifies the system itself (evolution) and which
leads to changes of attitude, for example.
1> See Appendix 4.5 General follow-up tool of psychosocial skills, 4.6 Follow-up tool
of the animators” psychosocial skills, and 4.7 Follow-up tool of the children’s psy-
chosocial abilities
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Basic modules: personal and social skills for a
‘psychosocial approach’

Part | Managing oneself, one's relationships with others and :m

in groups is indispensable. Inside each level of skills the
modules are arranged chronologically. Ve advise you to
follow these sequentially. Nonetheless, in a training course
it is recommended to alternate between personal and so-

cial modules.

; _
| Personal skills

3.1 Perception and action
* Individual activity Photolanguage
» Discussion Perception filters
»  Group activity Zoom pictures
* Discussion Intervention look
* Role-playing How to intervene
»  Group activity A label on your forehead
(optional)
3.2 Resilience and resources of the person
* Individual activity Lifeline

e Discussion Inner and external resources, attachment

and grief
*  Group activity Protection and risk factors
* Role-playing Child resources
3.3 Managing emotions
*  Group activity Colour labels
» Discussion Basic emotions and how they function
* Role-playing Four emotions
» Discussion Role of emotions and appropriate
responses
* Experience sharing
3.4 Feedback and self-knowledge
» Teaser Blindfold throw
»  Discussion Usefulness and difficulties of feedback
»  Group activity Tasks with effective feedback

[
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- Part | Managing oneself, one’s relationships with others and in groups

3.5

3.6

3.7

3.8

3.9

Communication and active listening

» Teaser Three ways to (not) communicate

+ Discussion Communication mechanisms

»  Group activity Pass me the message

»  Group activity Open questions

» Role-playing Active listening

* Role-playing Communication with children

Conflict resolution

» Teaser Reactions and attitudes when faced with
conflicts

» Discussion Definition and characteristics of a conflict

» Role-playing Steps in negotiation

» Discussion Prevention of conflicts among children

Leadership

*  Group mission Blind triangle

» Discussion Function of leadership

* Role-playing Styles of leadership

* Individual reading Attitudes for the animator (at home)

Motivation

* Teaser Juggling

 Discussion Functioning and stimulation of motivation

*  Group task Hanging nails

* Role-playing Motivation among children

Community mobilization

* Brainstorming Definition of community

»  Group activity Risks and community resources

»  Group activity Needs of the community

»  Group activity Strategies for successful community
mobilization

Note of Caution: once again, it is important to remember
that all modules presented in this manual are an introduc-
tion to the broad themes and the timing between bra-
ckets are only an indication; you have to estimate how
much time you want to dedicate to each theme and if you
need to add role-playing, case studies, etc.






e Terro des hommes|

313

=

AN é ac:-%on

~

|objectives]|
= —

@ Experience the variety of perceptions within a group
and recognize the validity of different points of view

@ Understand how perception functions

@ Take the context as well as different points of view
into account in the analysis of a given situation

@ Apply the three steps of intervention in a practical
situation

JKey MessageT

@t s quite normal that every individual sees and in-
terprets reality through their own filters; people can inter-
pret and judge the same situation in very different ways,
but sometimes certain interpretations have to be ac-
cepted according to norms and values other than the per-
ceiver's.

@ In essence, a perception is personal and subjective.
It can change with time. Perception is influenced by life ex-
perience, one's sociocultural environment and personnal
characteristics.

@ | can perceive a situation differently without dis-
agreeing with the other person.

@ In our work it is important to know how to look
without judging or interpreting, and to take time to ob-
serve and analyse before acting or reacting.

@ For an analysis to be good, it is useful to ask ques-
tions about facts — who, what, when, where, how — and to
keep the question ‘why’ for the end, as it most often leads
to interpretations or justifications.



/ Pre_sentation

«We never see things as they are; we see them as we are.»
Anais Nin

In the world of the mind there is not just one single reality,
but as many perceptions of reality as there are people.
Our perception of the world, persons and events depends
on many factors: what we are, where we come from, what
experience of life we have, what sort of emotional or
physical state we are in, etc. Our perception is not the re-
ality, but rather a personal view of reality, socially built up
over the years through beliefs and values strongly influ-
enced by family and society. In the same way, a map is a
representation of territory and not the real territory it-
self.

Very often, instead of looking at what is objective, we
construct reality on our inner perceptions, from our own
life experiences, our beliefs and values, our emotions in a
certain moment, our fears and desires projected onto
reality; we think we know, we interpret, we suppose, we
generalize, we judge. However, the way in which we per-
ceive reality is biased, as if we were wearing coloured
glasses, because we see it through three very personal fil-
ters —physiological, experiential and sociocultural — which
prevent us from seeing the situation clearly and uniformly.

This is why our subjective perceptions lead to very diffe-
rent judgements from person to person; they are passed
through our personal filters. Before thinking that we are
‘right’ and the others ‘wrong’, before acting or intervening
in any situation, it is important to become aware of how
we are looking at reality, and analyse what is happening
within ourselves.

Intervention is the foundation of our work at Terre des
hommes, so it is vital to learn to intervene in an appropri-
ate way. Three steps are necessary: observation, analysis
and action. The first step needs an objective outlook,
which can be learned, an ability to look at a situation or a
person without interpreting or judging. The second step
is an analysis of the whole context, and this usually requires
the help of other people in order to get the necessary in-
formation and tools. The third step is action, which must
be targeted and adapted to the current needs.

It is fundamental for everybody who works with children
to develop these skills so as to act in an appropriate man-
ner. Developing these skills will help to be less reactive,
subjective and judgemental. When one works with child-
ren in difficult contexts, it is all the more important to be
able to listen and react without one's own history and
prejudices interfering, and by taking local perceptions into
account.
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I Individual activity Photolanguage (30 min)

Separate the larger group into two sub-groups of eight (maximum ten) people, each with five photos to be exchanged without talking.
Instructions: make a note at the bottom of the page of what you see on the photo, fold the page to hide what you have written and pass
it on to the next person who writes their comments above the fold (and not on the fold).When everyone has commented on each photo,
unfold them and put them up on the wall. Invite everyone to stand up and 'visit the exhibition’. If you have only a little time, read aloud the
most interesting observations so as to see the similarities and differences. Discuss the difference in each person's perceptions in relation to
one single photo.

2. Discussion Perception filters (15 min)
Ask where the various interpretations and perceptions come from. Initiate a general discussion on the different filters of perception. Exchange
examples for each filter.

3. Group activity Zoom pictures (30 min)

Give each participant one or two pictures to observe and analyse.

Instructions: the aim of this exercise is to try to see whether your picture has a link to the others and to build a whole picture in 20 minutes
total. Start by looking at your picture and imagine its context (5 min), then move around the room with the others, without talking, and try
to combine all the pictures together (15 min).

Debriefing on the procedure and the result: did you manage to combine all of the pictures in the given time? How did the group work go?
Did you feel integrated or excluded? Were there one or more leaders! Do you now look differently at the picture you originally had? What
does the final image make you think of? (10 min)

4. Discussion Intervention look (10 min)
Considering what has happened, start a discussion about the importance of working together to act in an appropriate way. Discuss the
three essential steps (observe, analyse, and act ) for a targeted and efficient intervention. Talk about the cases experienced.

5. Role-playing How to intervene (35 min)

Separate the group into four sub-groups. Ask them if they want to play one of their own real-life situations; if the answer is no, suggest four
situations linked to the everyday life of the group. Each group prepares a situation (5 min), then in turn the situation is acted out and analysed
by the observers; question if the three steps were followed before a decision was made? If no, it is possible to play the situation again, this
time with a spectator who becomes an actor (forum theatre / Theatre of the Oppressed) and suggests a different solution.

6.Group activity A label on your forehead (optional)
If there is time and if you feel the need for it, this exercise can help you go deeper into the subject.
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Perception filters

_Iizgource Sheet A

The filters described below are an integral part of every
person. No one escapes them. Even if we are not aware
of it, interpretations, assumptions or judgements are au-
tomatic, giving a fundamental bias to our relationship with
others. But if we recognize that fact and are aware that
our vision is strongly subjective and perhaps does not
match with the so-called ‘objective’ reality, then it is possi-
ble to act without projecting our own experiences, emo-
tions, desires or fears. It is only when you realize that you
are wearing coloured spectacles that you can take them
offl

|. Physiological (senses and emotions). As an example, a
really angry person cannot react appropriately in a situa-
tion of conflict, because emotions are overwhelming. A
tiny woman does not experience a rock concert in the
same way a tall man does.

| Physiological filter

Look and brain

2. Sociocultural (codes of behaviour, values, gender, etc.).
As an example, in a Moslem country, it is not considered
proper for a woman to laugh loudly. This trait is not ac-
ceptable, and people will suggest she will not easily find a
proper husband. In Switzerland a woman with a hearty
laugh would be considered good-humoured, and some
men could find it pleasant.

3. Experiential (different experiences of life, age). As an
example, if one has never travelled and does not know
that in China it is polite to make a loud noise when eating
to show one's satisfaction, one might be shocked by this
behaviour. An elderly person does not relate to death in
the same way as a young person does.

3.Experiential filter

: 4
——fl+— |4
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2. Sociocultural filter

5
iy

|
1

ITaken and adapted from Michel Claeys Bouuaert, Pratique de I'éducation émo-
tionnelle: apprentissage de la relation et de la communication justes, 2008
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Resource Sheet B
Zoom pictures

| (download and print on an A4 page each Zoom picture found on the Tdh website - the URL link is in the bibliographical references)
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Resource Sheet C l
Intervention look

Intervention is the foundation of our work at Terre des
hommes, so it is vital to learn to intervene in an appropri-
ate way, which means looking, thinking and acting; three
extremely important steps that enable considering any
situation or project.

Observe

g

Analyse

Who! What?
When? Where!?
How?

For observation, it is essential to be conscious of your
own filters, to maintain the most objective observation
possible, and to check and compare with other people's
perceptions of the same reality.

For analysis, it is important to ask questions to different
people, staying on a factual level, without dropping into in

terpretation. The trick of ‘the five W's' can be useful: who,
what, when, where, how. Hold back with the question
‘why’.This small question does not solicit observable facts,
it leads to interpretation, or to a need to explain or justify.

For action, it is very important to turn to other people,
who see things differently and who may have different in-
formation; but in every case, the means used should be
well known and adapted to the people and to the situa-
tion.

It is extremely important to work out these three steps
in that order if you want the intervention to be efficient
and targeted. Should one step be skipped, here is what
could happen:
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Resource Sheet D
Group activity A label on your forehead ?
(optional)

Duration
About 30 min

Material

Self-adhesive labels with one descriptive word written on
them: stupid, lazy, intelligent, athletic, honest, junkie, violent,
fragile, weak, strong, very rich, charmer, kleptomaniac,
competent, corrupt, wise, liar, dreamer, forgetful, religious,
alcoholic, or cheater. You can make other categories de-
pending on what sort of a group you have (student, mana-
ger, prison warden, cook, youth worker, doctor, teacher,
director, beggar, psychologist, Roma, etc.)

Organization

Every one gets a label stuck onto their forehead. Each label
shows some sort of qualifying characteristic, and each
player is unaware of their label. This is a non-verbal game,
and you are told not to speak at all. Sharing experiences
comes at the end of the game. During the game you
should behave towards the others according to the label
on their forehead. The aim of the game is to become con-
scious of our judgements. Pay attention to the way you
look at each other and how it influences your interactions.

Instructions

|. The game starts. Gather into groups of six people
(adapt the number to the size of the larger group).
Still in silence, look at the labels around you and
choose five game partners. Sit on the floor in a circle.

2. Now you should choose a ‘president’ for your
group. Without speaking or writing, look around you,
evaluate qualities and decide who should be your
boss according to their ‘labelled qualities.You may
communicate by gestures, but without sounds. The
choice of president must be unanimous, which means
that person must agree, too.When you have reached
an agreement, wait in silence until all the groups have
finished the same procedure.

3. I remind you that this is a game. Carefully observe
your feelings in this experience.Your relationships are

e Terro des hommes|

the reflection of the label you are wearing on your
forehead, and your label obviously has nothing to do
with who you really are. Now | want you to choose
from each group one person who has to withdraw;
the one you consider the weakest, the most undesi-
rable. The remaining members of the group should
be unanimous in this decision.Which member can
you spare! Silently, observe how the decision is
reached.

. For the next step, each group names an ‘ambassador’,

one member who will be sent on a mission to the
other groups. This ‘ambassador’ cannot be the ‘presi-
dent’, and the decision must again be unanimous.

. When the ambassadors are chosen, ask them to go

to another group (one ambassador per group) and
identify the person who least well fits into that
group. This person must now leave their group. The
people excluded form a new group and choose their
own ‘president’.

. The ambassadors are now asked to break the silence

and share with the group in which they find them-
selves (like a facilitator) how things went for them,
what observations they made, what feelings they had
and perceived in others.

Debriefing

Get into a large circle. Before taking off your labels,
try to guess what yours was. Each in turn says what
they think, then removes the label and reads it. Are
you surprised?

How did you feel during this game?

What did you observe?

What have you learned?

Was it hard to be 'labelled"?

How did you feel about having to consider the
others according to their labels?

Was it hard to forget the real person you know
beneath the label?

What parallels do you see between this game and
real life?

Discussion on judgement

You are not your label, your role, your qualities or faults,
neither in the game nor in real life. The aim of this game
was to draw your attention to the importance of labelling
and judging in our relationships.

Judgement is in contrast to our need for love, recognition
or belonging. It is the root cause of all our ills. Our aim in
this exercise is to look very carefully at how we create
conditions for conflict and hurt.

When do we observe fairly, see things for what they are,
without judging, without interference from our filters of
perception! On the contrary, when do we evaluate ac-
cording to the subjective criteria of what is good and what
not? Notice that we use the term judgement in its widest
possible sense, that is to say: whatever includes any type
of evaluation according to a criterion of good or bad.
Whatever you think about someone, something, or about
yourself, with the smallest interpretation of value, you are
judging! ... In its wider meaning, the impression of ‘good’
is an impression of ‘it's OK’, while ‘bad" will be felt as ‘not
oK

"Does it hurt? Do you feel frustrated?”  (OK)
"You are too sensitive" (Not OK)
"You are crying like a baby" (Not OK)
"You are crying and you have the right to" (OK)

Messages expressing forms of non-acceptance or judgement
vary greatly. Even without any explicit message, the simple
thoughts of non-acceptance or judgement can produce
negative effects.

?Taken from Michel Claeys Bouuaert, Pratique de I'éducation émotionnelle: ap-
prentissage de la relation et de la communication justes, 2008



e Terre des hommes



e Terro des hommes|

f
/

Objectives

@ Understand what are a person’s inner and exter-
nal resources as well as protective factors

@ Know how to strengthen the resilience of children
in practical ways

Key Meééa_ge;

@ The capacity of resilience helps one to face a trying
situation without collapsing, to bounce back and to rebuild
oneself after a difficult or traumatic event; in short, to
adapt to the circumstances that life presents.

@ Cveryone has basic needs — physiological, psycholo-
gical and emotional, social and existential — which, if ful-
filled, constitute a good basis for resilience.

@ Our resources come from the bonds we create with
others (relationships), from our ability to do things (acti-
vities) and from our way of comprehending our life, in re-
lation to culture, beliefs, and values (identity).

@ Sclf-esteem is established by having secure bases
(projects or goals, people bringing protection and sup-
port) present in childhood or later in life. Self-esteem con-
tinues to build up all through one'’s life according to
personal experiences.

@ The animator, teacher or social worker can become
an important person and represent a secure base for chil-
dren.The child will often attach themselves to the anima-
tor to compensate for what is potentially lacking in their
family situation.



/ Presentation
«Resilience is the art of navigating through torrents.»
Boris Cyrulnik

This module is a particularly important element of training,
as it tackles the ideas of psychosocial, needs and resilience,
key concepts when working with vulnerable children. For
Terre des hommes, the psychosocial approach is “a way
to engage with and analyse a situation, build an interven-
tion, and provide a response, taking into account both psy-
chological and social elements, as well as their
interrelation'”

The term psychosocial refers to the interaction between
a child and their family and community environment. One
should not treat a child and their fundamental needs in an
isolated manner; but rather in relation to their close and
wider surroundings.

Needs are what everyone feels and wants fulfilled for
growth, development and for a healthy, satisfying life. We
all have physiological needs (to be fed, protected, cared
for, to have a roof over our heads, etc.) and psychosocial
needs (to be loved, supported, accompanied, integrated,
educated, reassured, to belong to a group, to find meaning
in one's life, etc.); each influences the other. Resilience is
rooted particularly in the domain of psychosocial needs,
which are directly linked to resources and protective
factors. When a child's needs are satisfied, they become
resources that enable them to cope with the difficult
phases they have had or will have to go through.

The term resilience comes straight from the domain of
physics and refers to the ability of a metal to recover from
a shock and to maintain its basic structure. In the field of
psychology, resilience describes the capacity to recuperate
and to adapt after a shock or traumatism.

"The concept of resilience is based on the observation
that under adverse circumstances some people cope and
develop relatively well while others fail to do so.The term
resilience describes the characteristics of those who cope
relatively well. It is important to emphasize that resilience
is not just about personal qualities but also about the way
in which these qualities interact with external factors
within the family and the wider environment. A resilient
person utilises all the resources available to him, whether
at a psychological (personal characteristics) or environ-
mental (family, society) level. Research suggests that
younger children are often more resilient than older
children?."

The capacity of resilience depends on a healthy self-
esteem having its roots in attachment to a secure base’,
that is a person who gives a feeling of protection and com-
fort to the infant, or an emotional attachment to an ob-
jective or project. It strengthens itself during the whole of
life, thanks to inner and external resources, as well as pro-
tective factors. These resources come from the relation-
ships (ability to create links) a person has with their closer
or wider environment, from everyday activities (feelings
of ability) and from the meaning given to their life (linked
to family, community and religious culture, as well as the
va-lues which are transmitted).

The concept of resilience or capacity of adaptation is im-
portant forTerre des hommes because it is mostly based
on the recognition that children and adults have the means
of coping with their emotional and social problems. The
main target of a project with a psychosocial aim is to
respond to fundamental needs, to increase protective
factors which are the basis of everyone's inner and ex-
ternal resources, in order to get through crisis situations
and regain a harmonious development.

This module is designed to help animators and social
workers realize that they have a very important role to
play in child support; they can be a secure base, in parallel
with the child's family and community.

! Terre des hommes, Psychosocial reference document: working with children and
their environment, 2010

?Ibid

3 Taken from George Kohlrieser, Hostage at a table, 2004 (inspired by John Bowlby,
A Secure Base: Clinical Applications of Attachment Therapy, |988)
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| Individual activity Lifeline (25 min)

When in my life did | show resilience?! As a trainer, draw your 'lifeline’ example on the flipchart, but do not yet mention what helped you to
get through. Individually, each participant draws a blank lifeline on an A4 sheet.

From birth up to today, note or draw the ups and downs of experiences you have lived through. Then choose a difficult event below the
middle line. Think about what helped you to face this situation.Was there anything in particular which helped you? Did you have people,
things, or values which played the role of a secure base, or support to help you continue forward? Etc.

Once the individual work is completed, go in pairs and share this unpleasant event with one another, as well as the resources which enabled
you to over come it. Make a list.

2. Discussion Inner and external resources / attachment and grief (40 min)

Ask the participants to name everything which helped them get over their difficult times. Write these down on the flipchart. Then ask
whether some categories stand out and circle these with various colours (relationships, activities, identity).

If some elements are missing, you can help by asking questions: who are the most important people to you? What can you do well? What
do you do in everyday life? What is your goal in life? What values are important for you? What are your beliefs! What are the features of
your personality? Etc.

Explore together the attachment theory and the grief process. Give examples, personal or not. Finally, show the participants the Resilience
pyramid with the chart of resources.

3. Group activity Protection and risk factors (20 min)

The participants make groups of three and choose a case to analyse of a child with problems. Identify the resources of the individual and
family situation of the child by referring to the list of protection and risk factors. All together; discuss the various factors and characteristics
of children who are resilient or not. Work out ways to help these children to face their difficult situations.

4. Role-playing Child resources (35 min)

Divide the group into three subgroups, each subgroup will be working on one type of sheet (relationships, activities, project /objective). In
pairs, they do role-playing of child and educator/animator. The adult accompanies the child, who fills in his sheet in a participative way (10
min). Then change roles (10 min). Finally, share the work done: each subgroup shows their sheet, their results and their impressions to the
others.
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Resource Sheet A
Lifeline '

Fir?t child
B L 4

SES (IS, SN WSS crmeaany.

/\{t_/__._. I~ Today

Birth 0

Death of /ﬁ;‘é’

grandfather /"'

U SN Sy =S, YA X

-8 - =
Earthquake, /"?
home in /

-10 ruins

d,_.“_-.;... ,

g Terre des hommes|



Resource Sheet B
Inner and external resources*

Here is a way of looking at an individual's resources. It is
important to understand their components and what they
bring to a person before knowing how to help use or re-
build their inner and external resources after a difficult
event. When you work with children and communities in
a sensitive situation, your objectives are to accompany
them during reconstruction, resumption and strengthening
of relationships, activities and identity, through developing
new plans for living. These three points, when there are
firmly established, represent a secure base in life and make
up the foundation of our resilience.

]
- e
e e e t——i et

Behind these resources and secure bases ...

- people around me to be connected to! The ability
to love and be loved, to belong.

- the ability to act! The skills to do things, to have

‘ activities and objectives.

- ameaning to be who | am and live, through values,
beliefs and plans. ‘

.. basic psychosocial needs are: |

- psychological and emotional: to be loved, to be
recognized, to have an identity, to be confident. |
- social: to have a family and friends; to have an occu- |
pation, skills, to be socially integrated, to belong to a \
group, a community, to be independent, to have
responsibilities.
existential: to know who | really am, to have an aim in
life, to have plans; to see a meaning in life, to believe
in something, to have a spiritual dimension.

And so we understand why the fulfilment of these needs
leads to firm resources and thus a good capacity of re-
silience.
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Resilience pyramid

Resilience

| have bonds

| (re)construct relationships. | build confidence in myself
and in others, a sense of belonging and recognition. | love
myself and feel loved, by my parents, family, friends, teach-
ers, community.

| can act

| (re)start activities in a reassuring space, to reconstruct
my confidence and abilities, take initiatives. | feel capable
of coping with school, work, hobbies and daily activities.

| am unique
| carry within me the values, the cultural and family be-
liefs which make up my identity and which give meaning

to my life. | make plans, | develop personally, and | make

ense of my surroundings to increase my self-respect,

'self-confidence and my sense of responsibility,.

*Taken and adapted from AVSI, Handbook for Teachers, 2002
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Resource Sheet C |
Secure base, self-esteem, attachment and|
grief °

—
The expression ‘secure base’ stems from a military voca-
bulary (to retreat towards one's secure base when in dan-
ger) and was introduced by John Bowlby, father of the

attachment theory.

Thanks to this secure base, the individual can "venture into
the outside world and return, assured of care and affec-

tion, to be comforted if unhappy, and reassured if afraid.

The role of security consists above all of being available
for the person, ready with encouragement or help if he
asks for it, and to intervene only when necessary."®

Secure bases are individuals, goals or things with which we
create special bonds. They are anchor points, like the roots
of a tree, giving strength and energy. Secure bases mean
protection and comfort. Without them, people are more
vulnerable and prone to fears. Children and adults need
secure bases to develop themselves and to turn to if ne-
cessary.

7
Secure base

\ 2

self-respect & efficiency i

Building up one's self-esteem is directly linked to a per-
son's secure bases, whether they are made of people,
goals or plans. It is the expression of the ability to create
bonds. Relational competencies and self-esteem develop
out of a healthy attachment to our'care givers'. It is at that
moment, in earliest infancy, that the base of our personality
is laid down. Our future style of attachment then builds
up from early childhood throughout life according to our
experiences.

The foundation of self-esteem lies on the fact of being
loved and having people care for you. Secure bases (indi-
viduals, plans, goals) help to build self-esteem, to digest
losses and grief, to learn from sorrowful experiences in
order to start anew, healed, enriched and serene. If you
have confidence in yourself, you have the courage to act
because you know you are capable, even after a setback,
frustration or a loss. This is possible because of the ability
to create a new emotional attachment to a person, a goal
ora plan.

"Self-esteem is an inner feeling which expresses our ca-
pacity to accept and love ourselves just as we are, to feel
at ease with ourselves, with confidence." 8

Signs of healthy self-esteem are the following”:

- being cheerful and happy to be alive

- giving and receive energy in a balanced way
looking for new opportunities and new challenges

- being capable of giving and receiving compliments

- showing spontaneity and flexibility

- being mischievous

- facing problems with creative reactions

- drawing satisfaction from experiences

- etc

Attachment is the ability to create strong bonds. It de-
pends on more or less positive experiences in childhood.
Our capacity for attachment is measured by the bonds
we made during childhood and continue making through-
out our lives: people, places, animals, objects, plans, etc.
But if you say bonds, you also say separation. This is part
of the natural cycle of life.We lose or become separated
from something every day, every month, every year, and
at many moments of our lives. The four-stage process
described in the model below illustrates this cycle.'®

CRISIS. STABILITY

- Attachment is the process of getting together with
someone or something and establishing a bond; this
brings comfort.

- Involvement or bonding is the emotional connection
which follows closeness and comfort. It is deeper than
attachment.

- Separation is an interruption of the processes of
attachment and involvement through change or loss,
disappointment or frustration. It can indicate the nor-
mal evolution of a relationship (growing up and leaving
home) or a sudden happening (death, accident).

- Grief follows separation; it is the mental and emotional
process of sorrow, of letting go and saying goodbye. It
is essential for the development of resilience.

- Then a new cycle can begin.
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The grief process'' is important to be aware of in order
to cope with the losses that every human being encoun-
ters during their life. This cycle consists of several emotions
such as anger, sadness, fear and other feelings. Grief may
come after a natural disaster; the loss of a loved one or
the news of a serious illness, but it may also follow less
obviously bad events which can be experienced in an ex-
tremely violent way by the person involved (loss of a pet,
an apartment, etc.). There can be no value judgement.

Several stages are incumbent to this process, which do not
have to take place in any social order, nor in any given
rhythm. There is often a coming and going which takes up
more or less time. Generally, when the whole process is
over, the loss has been handled in a healthy way and the
person can go on to other things. But one never forgets
a loss, it simply becomes less emotionally charged and no
longer represents an obstacle to our personal develop-
ment. It is a scar and not a wound any more.

I. Denial, refusal
Non-acceptance of the loss (it's just not possible, it
can't happen to me, not to mel) Carrying on as
though everything is alright. The symptoms can be
seen in a refusal to cry, or in the case of a death, to
act as though the person is still living.

2. Anger, protest
A feeling of anger against the person missing, gone or
who led to the loss (why me? Life is too unfair).
Blaming someone, blaming or even hating God if one
believes in Him, or hating anything spiritual. Feelings
of revenge can also arise.

3. Sorrow, depression
A feeling of paralysis and a lack of control. The per-
son, the part of life which has disappeared or the
destroyed house are terribly missed. Loss of hope
and the shattering of dreams for the future that were
there previously. No more interest in things, mistrust
or even withdrawal.

4. Fear
Fear and anxiety for the future (what am | going to do
now, what will my future be, how can | find a solution? |
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can never start all over again!). Feelings of profound
loneliness.

5. Acceptance
Acceptance shows comfort and healing. The possibi-
lity of finding comfort in happy memories. Thoughts
start turning towards the future, towards fresh plans
and positive development. Hope is reborn.

6. Creation of new bonds
The person puts their sadness behind them and
builds up new attachments without fearing another
loss.

7. Forgiveness and gratitude
Sometimes, but not always, the person will reach this
last stage of recovery, calming down.They are able to
give again, to find pleasure in life, and may even find a
meaning in this loss.

The above stages are normal and every individual goes
through them differently; all or only some, in this order or
not, during a longer or shorter period of time. It depends
on the culture in which one lives. Anger cannot be verbal-
ized because it is not recognized in certain cultures. Dis-
tressing emotions are an integral part of each human
being. It is important to remember that most of the time
pain passes and joy and happiness resurface.

®Taken and adapted from Georges Kohlrieser, Hostage at a table, 2004

¢ John Bowlby, A Secure Base: Clinical Applications of Attachment Therapy, 1988

’ Diagram taken from George Kohlrieser, Hostage at a table, 2004, adapted by
Jean-Pierre Heiniger, psychosocial consultant for Terre des hommes

8 Michel Claeys Bouuaert, Education émotionnelle: guide de I'animateur, 2008

? George Kohlrieser, Hostage at a table, 2004 (inspired by Nathaniel Branden,
Self-Esteem at Work: How Confident People Make Powerful Companies)

10 George Kohlrieser, Hostage at a table, 2004

"Taken and adapted from Elisabeth Kiibler-Ross, On Death and Dying 1970 and
from the AVSI Handbook for teachers, 2002



_Resource Sheet D I
Protection and risk factors'? |

If one looks at the psychosocial pattern of an individual
when interacting with the various strata of his environ-
ment, it can be seen that on each level there are corre-
sponding factors of protection that form the basis of a
person's inner and external resources.

“Psycho refers to the psyche or spirit of a person.This in-
cludes the inner entity of emotions, thoughts, desires, be-
liefs and values, as well as the way in which we perceive
ourselves and others. Social refers to the relationships and
surroundings of an individual. This consists of both the ma-
terial world and the social and cultural context in which
people live. "Psychosocial" thus consists of an individual's
well-being linked to his environment.” '3

Factors of protection as foundation of good inner and external resources for the harmonious development of a child

Risk factors with a negative impact on resilience

- Experience of separation and loss

- Family secrets about disappearances and death

- Frightening experience of violence

- Continuous threat of violence

- Person in charge or guardian unknown or incapable of
creating a supportive environment

- Family tensions

- Difficult conditions of life and lack of access to basic
services/needs

- Few chances for playing

- Racism and hostility

- Poverty

- Handicaps

Research shows that risk factors are cumulative, that is to
say that the majority of children can adapt to one or two
of the factors mentioned above, but when there are three
or four they have far greater difficulty.

Some characteristics of resilient children who benefited
from factors of protection and developed inner and ex-
ternal resources

Socially competent in adult/child interaction
Independent, ask for help if necessary

Express themselves freely

Curious, explore their surroundings

Play actively

Adapt to change

Confident in their ability to take control of certain
aspects of their lives

Involved in activities, have hobbies and talent

Etc.

12Save the Children, Children in crisis: good practices in evaluating psychosocial

programming, 2004

13 Swiss Agency for Development and Cooperation (SDC), Gender, transformation of
conflicts and psychosocial approach, thematic working instrument, 2005
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Resource Sheet E
Child resources

My activities

Fill in this sheet with the activities you do during week

days and week-ends. My activities during the week

(U
, R = o Activities Where do | do them? How often do | do them?  How do | feel when | do them?*
Mark witha ~ ~ the activities that are the most

Y
iR

important to you.

*How do | feel when | do them?

©
v

Activities Where do | do them? How often do | do them? How do | feel when | do them?*
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My relationships

Think of different persons from your circle and write
down their names at a distance from the face’to represent
the closeness of the relationship.

Add the below symbols in order to define the type of re-
lationship that you have with each of them.

Normal relationship

Deep relationship ——-%

Person of reference/ L

Person | admire e
Distant relationship -——— . e

Conflict relationship

E'ﬁ N [rLN

Relationship of fear —_— )- -
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My objective
My project

My project, my goal

Think about what you would like to reach until ...
(choose a timeframe). Write it down under the flag and
draw the steps along the way. Think of what will help you
achieve your goal or project, or on the contrary, what will
stop you.

e Terro des hommes|

Steps: different steps needed
to reach my goal, my project

Opportunities: occasions,
outside help, from other
persons

Resources: help coming
inside, from myself

Obstacles: difficulties that |
have to overcome
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I,.'r Objectives I

J {

@  Understand the function and usefulness of emotions

@ Recognize and understand the role of the four basic
emotions (fear, anger; sadness, joy)

@ Deal consciously with your own emotions and accom-
pany the emotional reactions of children

_.-F Key Mess_aéeﬂ
: {

@ An emotion is an internal physiological reaction
which emerges spontaneously and unconsciously in res-
ponse to an external event. It is both psychological and
physiological, and needs to be released as soon as possible.
A'feeling’, on the contrary, is more sustainable, even con-
trollable, as it is filtered by reason.

@ Each emotion has a use and a reason for being. It is
a healthy and helpful response if we take the time to listen
to our emotions.

@ In order to handle an emotion, we need to recognize
and accept it, identify where it is coming from, what unful-
filled need it reveals, and finally release it in the form of
words, explicit requests or actions, in response to this
need.

@=wr Cach person has their own way to express their
emotions: writing, drawing, playing sport, walking in nature,
and so on. A very helpful response is to speak to someone
we trust.

@ It is very important not to accumulate negative emo-
tions by repressing them. Emotions are pure energy. We
should try to express them as soon as possible. If we do not
express that we are suffering, it can result in unusual beha-
viour (retreat, solitude, aggression), or even in illness. It is im-
portant to be aware of the signals that children give!



/ Presentation
«If you want to be free of your emotions, you must have
a real and immediate knowledge of them.»

Arnaud Desjardins

The question of emotions might seem too intimate or cul-
tural to be covered by a training session. Yet while we
know that emotions are human and universal — even if
they are managed differently in different contexts, and that
they are useful to our lives, it is worth trying to understand
the way they work. It is important to remember that they
are a healthy aspect of every person.

The goal of this module is to become aware of what an
emotion truly is. An emotion is an internal physiological
reaction which displays itself spontaneously and not al-
ways consciously in response to an external event. It is
energy which needs to be released or else risks being
transformed or displaced. It may lead to more or less long-
term and surprising psychosomatic reactions, inappropri-
ate behaviour or even illness. Emotions are also at the core
of our actions and of our decision-making processes: they
are of the same etymological family as motivation, move-
ment, motor. This is why it is important for us to learn to
recognize and understand our emotional reactions, their
origins and their functions.We need to find an adequate
means to respond to them, according to our own culture.

Managing our emotions in a healthy way includes several
steps: take the time to recognize them, do not push them
back when they appear; understand the unfulfilled needs,
hide and express them authentically in order to satisfy this
need. It can be illustrated in the following way:

I. Red light: stop and check the emotional traffic

2. Yellow light: take the time to understand the need

3. Green light: make the request to free the
emotion

The number of emotions varies according to theory, but
for our purposes here we will limit the description to the
following four: fear, which is often linked to the need to
be reassured and which warns us of a danger;anger, which
is often linked to the need to be respected and which is
the energy of change and of action; sadness, which is a
normal and healthy reaction to a loss, human or not. It is
part of the grief process; joy, which, unless shared with
others, risks losing its positive energy.

To help children face overwhelming emotions, think of
giving them the choice between two possibilities, put the
situation in perspective, and ask them to pause. Teach
children that every emotion is useful, that emotions need
to be freed, and that they can be expressed in an appro-
priate way at the right time. By showing children how to
express their emotions through drawing, writing or playing
sport, and by encouraging them to share their emotions
with someone they can trust, you allow them to manage
their emotions in a positive and healthy way.

In games or sport, emotions are all the more likely to
emerge, such as in situations of defeat or exclusion (sad-
ness, anger). It is very important then to know how to
accompany children through their ordinary, emotional
experiences rather than to denigrate or reject them. Show
them how you yourself receive and express your emo-
tions when something irritates you or makes you happy.
That way, you become an example for the children.
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I. Group activity Colour labels (25 min)

Participants stand in a circle with their eyes closed while you stick small self-adhesive labels of different colours on their forehead. The number
of labels of each colour is not equal and varies according to the size of the group, but there is always one person alone with one colour. For
example: a group of 20 (12) people includes a group of 10 (6) with blue labels, another group of 6 (3) with red labels, the third group of 3
(2) with vellow, and one single person (1) with a white label. Note of Caution: it is important to choose carefully the person who will be
alone (someone capable of expressing their emotions, not the person already discriminated in the group, and so on).

Instructions: a. Ask the participants to open their eyes and to group themselves by colour in silence. Observe carefully what happens, as this
step takes place quickly! Allow a pause for the groups, once they have formed, so that they can become conscious of the emotions they are
feeling. No feedback at this point.

b. Ask the participants to silently gather in groups of equal size with as many variations of colour possible in each group. Again, allow for a
pause and invite the persons to feel what is happening internally.

Debriefing: ask the single person who was labelled white how they felt (discriminated against, rejected, proud of being different, etc.). Ask
everyone in the other groups how they felt (the large group felt good, secure together, took pleasure in rejecting the white, had pity for the white,
etc.). Then ask what was different in the second part of the activity. Encourage participants to speak about their emotions and to not remain
only on the factual side of the game. Insist on authenticity. The goal of the second stage is to pass from unbalanced exclusion to balanced in-
clusion, and thus end up on a positive note.

2. Discussion Basic emotions and how they function (20 min)

Begin the discussion on the types of emotions, based on what happened in the first activity and extending it to other emotions. Make a
flipchart list of the so-called ‘positive’ and ‘negative’ emotions. Ask for definitions and explain how they function. Then emphasize the difference
with feelings.

3. Role-playing Four emotions (40 min)
Divide the group into four sub-groups, each of which should choose one of the four emotions. They must imagine or remember a situation
involving a child with this emotion and the role of an animator responding to it (10 min of preparation). Each sub-group acts out the role-

!

play, while the others observe the behaviours and responses given by the person who plays the animator (20 min). Short feedback after !
each situation (10 min). !

4. Discussion Role of emotions and appropriate responses (20 min)
Discuss the function of each emotion and the appropriate response to it. Exchange examples. For more details on the question of the
sadness and grief process, see the module Resilience and resources of the person.

5. Experience sharing Success and failure strategies(15 min)
Open the discussion to individual experiences and the ways to manage emotions. Touch on success and failure strategies.
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Resource Sheet A
Function and management of emotions

Definitions

Emotion

A complex state of consciousness, generally sudden and
momentary, accompanied by physiological signs (paleness
or redness of the skin, acceleration of the pulse, palpita-
tions, a feeling of malaise, trembling, inability to move, or
agitation).A sensation (enjoyable or not) considered from
an affective perspective (ex.joy, anger, sadness, fear, disgust,
surprise, love)

Feeling

A complex affective state, fairly stable and sustained, linked
to mental representations (ex. frustration, guilt, shame,
etc.)

Emotional stages'

|. Charge: the emotion is charged at a bodily level. The
excitement is felt as a form of energy. Some people
charge more or less easily, and let themselves either
be overcome or overwhelmed, or; instead, they hide
their emotions so deeply within that they appear in-
different or even detached.

2. Tension: after the charge, the point of tension can be
translated physically into clenched jaws, a lump in
one's throat, an accelerated heart rhythm, etc. It is
unhealthy to retain to this tension as it will not disap-
pear by itself.

3. Discharge: an emotional discharge liberates the per-
son from the emotion’s energy through acts or
words. It is important that the discharge is complete
in order for part of the emotion not to be trans-
ferred to a place in the body, for example as an ache.

4. Relaxation: a complete release translates into a state
of relaxation that feels good for the body and for the
mind. It is a perfect kind of relaxation state, allowing
the person to be ready to act.

Process of managing emotions

A healthy process of managing an emotion can take place
in three steps: accept — analyse — express.

We should remember that every uncomfortable emotion
is linked to an unfulfilled need. First of all, accept the emo-
tion without pushing it away, then analyse it and try to es-
tablish a relationship to an unfulfilled essential need (if I'm
angry, is it because | haven’t been respected and I've been
ignored? Or is it because | can no longer stand this conflict
situation and | would like it to change?), and finally release
the emotional energy in order to satisfy the need, if ne-
cessary through the expression of a request.

All this can be done in a very simple and direct way:. It is
the reactive emotion. It resolves the problem and releases
emotive energy immediately.

On the other hand, when the emotion seems out of place
or exaggerated, there are strong chances that this is an
elastic emotion. When something happens in the present
and reminds us of a painful past memory, the reaction can
be very strong despite ourselves and be incomprehensible
to the other

The emotions are often linked one to the other, and we
sometimes mix them up.

We call this a substitution emotion. For example, sadness,
an emotion that is well accepted culturally, can sometimes
mask anger, an emotion that is not well accepted in some
contexts. It is necessary to trace the sequence of events
in order to understand properly what we feel and how
to respond most appropriately.

The process is the same, for oneself or with children, and
it requires a decoding and an empathetic support.

An emotion hides an unfulfilled need that requests an
adjustment or a response.

2. UNFULFILLED NEED
Identify, understand

I.EMOTION
Recognize, accept

3. CONCRETE RESPONSE
Release the emotion in the

form of words, of action, or
an explicit request

Look out: whatever the emotions are, they are normal
and useful; do not be afraid or ashamed of your emotions
or of those of others; they are pure energy that needs to
be taken into account and freed. Be patient before acting
and do not react too quickly; wait for the emotional in-
tensity to diminish with time.

Types of concrete responses

The body carries emotions that can remain stuck and lead
to psychosomatic reactions or inappropriate behaviours
if a ‘discharge track’ is not made available. The means of
expression are diverse, from speech (often preferred by
adults) to creative activities, along with games, sports, etc.
It is easier for children to use their own language, that is
games, drawings, and creativity in general, activities that get
the body going. After that, short moments of verbalizing
can contribute to becoming aware of real-life experiences
and emotions. This freeing through activity followed by
words is a healthy way of managing emotions.

! Taken and adapted from George Kohlrieser, Hostage at the table, 2004
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Resource Sheet B |
Role of emotions and appropriate responses

Y
In his book Emotional Intelligence, Daniel Goleman, a

world-recognized reference in this field, lists seven major
emotions (fear;, anger, sadness, joy, love, disgust and sur-
prise). For reasons of simplicity, we have chosen to keep
here only the following four, on the basis of a very acces-
sible book. 2

Fear is often linked to the need to be reassured.

Fear is directed towards the immediate future in order to
prevent an imminent danger. Running away is a normal
response in order to avoid a threat. Trembling, searching
for support, and asking for help are all other possible re-
actions. When working with children, it is very important
to realize that fear cannot be rationalized (but why are you
afraid of the dog? Look, he's kind...). Recognizing the emo-
tion of the person and asking what you can do to give
comfort is the best approach (I know you're afraid. What
can | do to help you be less afraid?). The person is the actor
and has the resources.They know what they need in order
to be reassured. If the fear is not understood or expressed,
it will turn into anxiety, which will take all the more time
to heal.

On the other hand, if fear is felt when thinking of a past
event, this indicates that the emotion has lost its primary
role and has become dysfunctional (phobias, fear of dogs,
of tunnels, which are linked to a past event). In this situa-
tion, we can perhaps work with external help.

Anger is often linked to the need to be respected.

Anger is a very useful way of mobilizing energy in order
to change things, or to resolve problems. It is directed to-
wards the present in order to make things change as soon
as possible. There are at least three sources of anger: in-
trusion on my territory, frustration, and control of my li-
berty. Being aware of it can help to better defuse anger.
Anger that works can resolve problems. A dysfunctional
anger turned towards the past piles up and is character-
ized by guilt, anguish and depression. It is very important
to express anger as soon as it is located or felt. But it is
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one of the most difficult emotions to express, because it
is seen as a danger to relationships and also often culturally
rejected. Therefore, it is all the more important to under
stand its usefulness.

Often, among the children we work with, we find an old
and repressed anger. It is important to recognize that
anger and to speak about it with the children, because if
that anger remains unexpressed it may create many other
internal problems. Encourage children to express their
anger in a healthy and free way. There are many ways to
do it if the activity is consciously linked to the anger that
is felt, physically, by playing sport, by externalizing through
wall painting with large gestures, or by speaking to a
trusted person, etc. Creative activities, discussions or role-
playing games are also very useful ways to release blocked
energy or frustrations. The only rule is not to injure one-
self, not to injure others, and not to break anything.

Sadness is often linked to a need to be comforted.
People are sad when they lose a loved one, a thing, or a
place that was special to them. Sadness allows us to accept
what we cannot change. It is one of the fundamental
stages in the grieving process. Sadness is directed towards
a past event, and it is important to experience it in order
1o go on to the next steps of acceptance and the creation
of new bonds. The duration of this process depends on
the individual and their perception of the gravity of the
loss. Sadness felt thinking about the future is not helpful.
On the contrary, it keeps the person from moving ahead,
and brings about a withdrawal into oneself and depres-
sion. As the emotion of sadness is the most widely ac-
cepted socially, it can easily mask anger. We often find a
healthy anger hidden behind a recurrent sadness. It is im-
portant to try to decode this among children.

Joy is often linked to a need for the recognition of others.
It is important to recognize and share our own successes
in order to anchor them in our own reality and to use
them for the next challenge, the next project. It is not very
healthy to think immediately of what comes next without
being content with what has been accomplished and with-
out feeling pride and joy. Accept your success and take the

time to share it with others, it gives you the energy to
move ahead. Never downplay the achievement of a child,
even if it does not seem all that important to you. Encou-
rage all children to share when they are happy. Organize
parties and opportunities to get together and have fun,
with parents too.

Three tips to calm one’s own or another’s emotions?

|. Take a break: pull back a little, withdraw, drink a glass
of water and suggest the same thing to someone
who is overcome by their emotions. This will allow
the cycle to be broken.

2. Provide options: instead of focusing on a situation
which makes us angry, offer two possibilities to
choose from. For example if a child absolutely refuses
to eat, and instead of getting irritated and forcing
them to eat, ask them if they would like to eat fruit
or bread, now or later, alone or with you, etc. This will
calm and immediately defuse their anger.

3. Put things in perspective: if the person seems to be
disoriented by their emotion, find the right moment
and ask them the following questions: how important
will it be in one or five years' time? What's the worst
thing that can happen? What's the most important
thing in their life? And so on.

? Mortera & Nunge, Gérer ses émotions: des réactions indispensables, 1998
’ George Kohlrieser, Hostage at the table, 2004



Summary to write on the flipchart

e —

Examples with children

Fear

What are you afraid of? The tiger under my bed. Do not ex-
plain to the child that there are no tigers in this part of
the country. Instead ask them how you can help and com-
fort them. They may ask you to leave the light on, or a
door open.

Anger

Don't shout in public. That's not polite, or Why are you angry?
It's not that bad that she took your ball. Do not try to min-
imize or drive back a child’s anger in concern that they
might disturb others. Do not brush things off, and if the

anger is old and deep-seated, take the time to accompany
them, encourage them to express themselves on their
own (drawing, etc.), perhaps with you as a partner (scenes
with dolls, puppets, animals, etc.).

Sadness

I lost my teddy! If a child comes to you in tears because
they have lost their favourite toy, avoid telling them they
will find another one and it is not that serious. For a child,
this loss is very important. They need to be comforted.
Let them understand that it is normal to be sad, and ac-
company them towards something else, shifting their focus
(ask them what their second-most favourite toy is or tell
them what your favourite toy was as a child), until their

emotion goes away. Any loss, however small, can bring on
a grief process.

Joy

I did it! or [ love you very much! Compliment a child when
they have accomplished something. Share it with the
others, and tell them that you are proud. Above all never
tell a child that they were lucky if the joy is linked to a hard
work they completed. Do not encourage a child to either
stay silent from fear of judgment or of envy of others. Ac-
cept and respond to the manifestations of joy and of love.
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Lt 4

| Objectives|
-' 1

@ Understanding feedback and how to give and
receive it

@ Put into practice effective and helpful feedback
for adults and for children

Key Messages E
@-wr Feedback is a reciprocal process which enables the
mutual transfer of information on a particular behaviour

or action. It is an indispensable tool for awareness in view
of a change of behaviour.

@ The Johari Window is a tool which shows our areas
of communication within a group: Open, Blind, Hidden or
Unknown.

@ The giving and receiving of feedback requires a lot
of practice, a spirit of openness and empathy. The way in
which a feedback is given can either activate defence
mechanisms (justification, denial, joking, etc.) which can
block the possibility of understanding and changing (feed-
back that is not helpful); or it can encourage confidence
and the desire to open oneself to change (helpful feed-
back).

@ Cifective and helpful feedback is descriptive, specific,
given in small doses and at the right time. Conversely, not
so helpful feedback is generalized, overloaded, critical and
judgemental.

@ Feedback helps children express their emotions,
their joys or possible difficulties in connection with an
activity, a group or a person. This method encourages the
children's participation in an active and personal way.



/ Presentation_j

«ltis a great mistake to think you are more than you are,
and to value yourself less than you are worth» Goethe

The concept of feedback is fundamental to the method
of 'learning by doing’ used in this manual. We will see in
this module what feedback is how it works, what are the
traps, how to give and receive it in the most effective way.

Knowing how to give feedback is a particularly important
skill in training and in professional practice, as its purpose
is to help the learner to adjust certain behaviours and at-
titudes thanks to helpful remarks.To receive feedback re-
quires a very open mind, the wish to question oneself and
to go forward. Feedback permits us, on the one hand, to
understand how other people see us and thus to know
ourselves better so as to develop. On the other hand, it
enables us to tell other people how we see them, and so
help them to know themselves better so that they can de-
velop.We shape ourselves through other people; we need
their feedback, as it is not easy to be objective about one's
own behaviour. To give feedback requires tact, courage
and empathy, and to receive feedback is only possible if
one is willing to accept it and not be on the defensive. The
best ground for an exchange of feedback is a climate of
trust, which enables telling and hearing the truth, which
leads to greater trust and thus more truth. It is a virtuous
circle which helps strengthen the ties to our own self and
to the others.

There is a simple and useful tool that can help illustrate
the necessity of feedback in a process of deepening our
self-awareness and interpersonal relationships: the Johari
Window' which shows a window with four areas (Open,
Blind, Hidden and Unknown) through which we receive

and give information about ourselves in relation to others.
The aim is to bring out a maximum of information to the
Open area that is the part of us known to ourselves and
to others.This will increase our self-awareness and to im-
prove group work through more helpful relationships, as
they become more transparent.

The way, the place and the moment chosen to give feed-
back are vital and require setting up a feedback ritual,
whether during training or during coaching? in the field.
The person in charge should establish a framework and
clear rules of communication (speaking in turns, way of
saying things, words used with the principles of non-violent
communication: ‘I'-messages, non-judgemental, etc.) to
guarantee a favourable atmosphere for everyone to be
receptive. The feedback should be descriptive, specific,
based on precise examples, given in small doses and at an
appropriate moment. If it includes judgements, if it is vague,
hurtful or over-emotional, it will immediately spark off re-
actions of defence and justification from the person at the
receiving end, and this is precisely the opposite of the re-
sult wanted! It means a feedback can be destructive if not
handled with caution and kindness.

Getting children to give feedback is a challenge, as they
have generally not been given the space and the tools to
express themselves in a suitable way. It is therefore the
adult's job to give them a clear framework and to encou-
rage them to say what they think and feel, without fearing
the reaction of the others. An atmosphere of confidence
should be created in advance. Establishing a feedback ritual
helps create a safe place and time when children know
that their words will be heard and respected.

!'The model of the Johari Window was developed by the US psychologists Joseph
Luft and Harry Ingham, 1955

2 See Appendix 4.5 General follow-up tool for animators, which enables to direct
feedback according to the skills to be improved
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|. Teaser Blindfold throw (30 min)
Explain the stages of the first exercise Blindfold throw.The aim is to put the group in a situation of no feedback, poor feedback and helpful
feedback to demonstrate the usefulness of this tool, and the best way of putting it into practice. See Resource Sheet A for the details.

2. Discussion Usefulness and difficulties of feedback (15 min)

Come back on the exercise Blindfold throw to explain the usefulness of feedback in the positive development of a group. Show the diagram
of the Johari Window and explain the significance and function of each area. Exchange with the group. How do they see their own ‘window’
today in this group? Tackle the difficulties linked to feedback and defence mechanisms. Ask them how they feel in relation to the giving and
receiving feedback, what is important to take into account, etc. Only allow the hint of a discussion, as the most important thing is to get
them ready for the following stage of the group's activity.

3. Group activity Tasks with effective feedback (I h 15)

Split the group into two sub-groups who will take turns at having a task to carry out while the other sub-group observes them and gives
feedback at the end. Ask one group to voluntarily start with the first task Mad matches, as the others watch.

Once the activity is finished (10 min), organize a feedback ritual in terms of space, time and content: as an exception, for this exercise only,
the group who has just done the task is not asked to speak first. The audience is invited to each give their feedback (one positive thing and
one to be improved) at different levels (individual, group and activity) (15 min).

After the first feedback and before the second group starts its task, ask the first group which comments were helpful or not helpful. Make a
list together of the success and failure strategies when giving feedback, and which attitude one should or should not have as the recipient of
the comments (10 min).

The second sub-group sets off with the Gold prospectors task, while the others observe (10 min). After the feedback (15 min), resume the
discussion on defence mechanisms and projections (10 min).
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Resource Sheet A
Blindfold throw?
Duration

30 min (including feedback)

Material
4 blindfolds, small balls and a bucket (waste-paper bin, bas-
ket, etc.)

Skills to develop

- At a psychosocial level, the participants feel what it
means to give or receive feedback; they develop their
self-knowledge, spirit of openness, trust and respect
for others, empathy, communication and listening.

- At an emotional level, they need observation, con-
centration, critical and creative thinking to formu-
late helpful feedback.

- At a physical level, the four volunteers who toss the
balls into the basket develop their precision skills.
The target for everyone is to understand the importance
of the way in which effective feedback is given (descriptive,
specific, non-judgemental, etc.) to help someone carry out

a task or to improve performance.

Organization

As an introduction, make the connection between per-
formance and feedback (ex. sports coaching). The feed-
back is needed to help to improve, learn and develop, and
so it is good to get feedback. Ask four volunteers to leave
the room, each with a blindfold. The others are spectators.
The animator places the bucket in the room, on a mark
about five metres away from where the volunteers will
throw the balls. The animator explains to the audience that
the blindfolded volunteers will be brought into the room
one after another and have to throw a ball into a bucket
five large steps away. They each have three tosses and the
behaviour of the audience changes each time, according
to the animator's instructions.

* |st stage: the animator asks the spectators to keep
silent, and not make a sound. He brings in the first blind-
folded volunteer, places him and gives him the following

instructions: "From here you have to throw this ball (puts it
into his hand) into a bucket about five metres away from
you. You have three tries." The audience keeps quiet. After
having thrown the ball three times, the volunteer takes off
his blindfold and shares his impressions. Then he joins the
spectators.

* 2nd stage: the animator asks the audience to be ab-
solutely negative. He brings in the second volunteer and
gives him the same instructions. The spectators discourage
and criticize him while he is throwing (you're miles away,
you're hopeless, you'll never make it, don't even bother trying,
it's impossible, etc.). The same thing, after his three tries, the
volunteer removes the blindfold and shares his impres-
sions.

* 3rd stage: the animator asks the audience to be totally
positive. Same procedure with the third volunteer. During
his attempts, the others encourage him, give support and
positive but not helpful feedback (go on, you can do it, you're
great, etc.). After his three tries, the person gives his im-
pressions and joins the group.

* 4th stage: the animator asks the audience to be helpful
and give specific, relevant feedback to help the person ac-
complish his task. The volunteer makes his three tries and
the group helps him with comments between the throws
(but not when he is throwing the ball) (the basket is five
metres in front of you, take a step forward, aim straight ahead,
etc.). And again the same ritual, the volunteer shares his
impressions and joins the main group.

Debriefing

- How did the spectators experience the various
stages? In which one did they feel most at ease?

- Was it easy or hard to help the person, pleasant or
unpleasant?

- Which way was finally the most helpful?

- How could you transfer this exercise into everyday
life?

> Adapted and freely translated from www.businessballs.com, © Alan Chapman,
2003
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Resource Sheet B

Tool for learning to know oneself and others|

Johari Window*

Developed by the American psychologists Joseph Luft and

Harry Ingham in 1955, the Johari Window is a tool demon-

strating the usefulness of feedback for groups. It is made

up of four areas symbolizing behaviour, emotions, sensa-
tions and feelings of an individual in his relationship with
others.

The Johari Window enables:

- to know the others: by observing them, by stimula-
ting them, giving them confidence for self-knowledge
and to open their Hidden area

- to know oneself better: to discover one's Blind area
and one's Unknown area by listening to the others,
by observing them, by asking for feedback, by accep-
ting criticism and advice

- to help the others to know themselves: by obser-
ving them and giving them helpful feedback

ELF

S
Known by self Ask Unknown by self

Known by
others

OTHERS
Tell

Unkown by
others

it
1]
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The Open area represents what | know about myself and
what the group also knows (| know that | am someone with
a sense of humour, and the group knows this, too). It is cha-
racterized by free and frank exchanges of information about

- myself and the others. This behaviour is public and available

to everybody. The Open area generally grows as it goes
along and as the level of confidence between the members
of the group increases.

The Blind area represents the information | do not know
about myself but which the group may know (it is the people
around me who showed me and made me understand that |
was not paying attention to what the others were saying in a
conversation; | did not realize this). In a group, | am not con-
scious of the information | give by my non-verbal behaviour,
my way of saying things or my way of relating with other
people. It is in this area that feedback from others is useful,
helping me to find things out and to know myself better.

The Hidden area contains the information | know about
myself, but which the group does not know (basically | am
a loner but [ hide it and the group does not know it). | keep
the information to myself, perhaps because | am afraid that
if the group knows my real feelings and opinions, they could
attack me, reject me or hurt me. Before opening myself out
to the others, | have to feel that they will support me and
not judge me when | reveal my emotions or thoughts. Ex-
periences and activities give an opportunity to show myself
in a truer light, sometimes unconsciously. There is also a part
of the secret garden which does not have to be revealed,
unless some hidden information could be detrimental to
good group dynamics.

The Unknown area contains things that neither | nor the
group knows about me (I do not know how | would react
when faced with death, nor do the others know). This un-
known area represents the interpersonal dynamics, recol-
lections of early childhood, latent potentialities and ignored
resources. The internal limits of this area modify them-
selves according to the amount of feedback requested and
received. Some structured exercises, games or creative ac-
tivities help me to make discoveries about myself due to
my own exploration and thanks to the observations of
others. But it is impossible to know everything about one-

self, there always remains a part which is completely sub-
conscious.

The areas of the window are interdependent. Information
furnished by the feedback we give and receive from others
make them develop.The Open area represents the wealth
of communication with other people. When someone
new arrives in a group, he is somewhat inhibited. His Open
area is reduced. As his inhibitions break down, this area
grows and the group 'discovers' the person.The larger it
gets, the better is his integration in the group.The purpose
of asking for feedback, of revealing ourselves to the others
or of giving feedback is to enlarge the Open area at the
expense of the three other areas.

The person who asks for feedback observes, listens, talks and en-
larges the Open area at the expense of the Blind area, and gets to
know himself better. The person who gives the feedback communi-
cates, reveals his personality, enlarges the Open area at the expense
of the Hidden area, and the group gets to know him better.

To ask for and receive feedback is an essential reciprocal process if
we want to have an ideal window for group work, that is, a large
Open area with three other smaller areas. Giving effective and helpful
feedback demands practice and empathy, and asking for feedback calls
for self-confidence.

It is possible to assess one's own window by asking the

following questions:

- What do | avoid or try not to know?

- Do I try to know how others see me?

- Do I avoid saying anything about other people or
about the group?

- Do | express myself a lot; do people know where |
position myself and what | think? Do | reveal myself
to the others? Can | give my impressions about others?

* Freely adapted from www.businessballs.com, © Alan Chapman, 2003, and Prof.
Baudon, Director of the "Centre Européen de Santé Humanitaire", The JOHARI WIN-
DOW, group dynamics



_their behaviour. But it must be remembered that no one
can be forced to change. The pressure can, on the con-

Régéﬂrce Shée_t_C )

N | B
Pitfalls and difficulties related to feedback® ' - Denial: refusing to accept the.reality, rearranging it

—

The word feedback® demonstrates the positive nature of
a concept which is an integral part of the communication
process (retroactive loop) and of learning. It recalls other
words such as confidence, kindness, listening, opening up,
etc. It is an essentially positive concept in itself, although
most people associate the word with something negative,
judgemental or critical. Depending on their own level of
self-respect, they tend to clam up for fear of losing their
identity, while in fact feedback aims at improving beha-
viours. Resistance and defence mechanisms are very
frequent in those receiving feedback, while risks of misin-
terpretation and fear of confrontation are the difficulties
for the ones handing out feedback.

Defence mechanisms’
The defence mechanisms are activated to protect some-
one from other people's words (feedback or anything

else) perceived as attacks from the outside which threaten |

one's mental organization — like an anti-virus which, when
anxiety and fear are awoken, protects one's self-respect.
The defence mechanisms are considerably more active in
someone who is less confident due to personal history,
who has a fragile identity and who needs to be actualized
and recognized. Should the feedback turn to interpretation
rather than observation, judgement rather than kindness,
some defence mechanisms will certainly be set up. Unfor-
tunately they prevent the opening and development of
this person.

(no, that's not true, | don't think the children were not
listening, everything went well, etc.)

- Projection: to interpret the actions and behaviour of
the others according to one's own history or one's
own emotional state (the children are difficult because
they are excited (in fact it is me who is stressed just
now); | found my colleague rather uncooperative (in fact
it is me who doesn't want to work with him).

- Justification: bad faith, lack of sense of responsibility
(it's the fault of the children who were behaving badly
when | gave the instructions; and it was very hot and
the playing field was too small; yes, but it wasn't me
who had the idea to play the game like that; | had sug-
gested doing something else, etc.)

- Rationalization: using our reasoning mind to explain
actions or behaviour, hiding the emotional level (/
know I'm very shy, and | was always put aside in my
family, that is why | don’t dare to impose myself and set
strict rules and sanctions, etc.)

- Humour: making jokes so as not to have to question
oneself (yes, but honestly, | think I'm good as a police-
man, aren't I?) could be the response of someone

It is therefore particularly important to be conscious of
our preferred defence mechanism so as to be able to
identify it and avoid using it when feeling that our secure
base is under attack. These defence mechanisms can also
diminish as we feel the other person is a benevolent re-
source (the one giving you feedback). Feeling a secure
base holding steady any imbalance created by the feed-
back will help move towards new learning which may re-
quire reorganization of personal beliefs (reduction of the
Blind area in the Johari Window to the benefit of the Open
area).

Resistance
If the same behaviour persists despite feedback, the only
thing to do is to continue to confront the person with

trary, lead to a pretense of conforming to the requests
made, while holding feelings of anger and resentment.
Trust, truth, security and kindness produce the context
needed to accompany changes.

Interpretation

The process of feedback should focus on behaviour; that
which one sees objectively, and not on someone's inten-
tions, which cannot be seen and are guessed through sup-
positions. It is a pitfall to interpret actions, as one often
perceives behaviours as badly intended when it is not the
case (she punished that child because she dislikes him, or, he
never smiles because he wants to be taken for a person of
authority). Interpretations are often linked to one's own
history projected onto the other person. It is not always
easy to differentiate between things of one’s own and the
things really belonging to the person giving the feedback.
How far do we transmit this back to him, when it concerns
ourselves? We must be conscious that an important part
of any feedback originates from the feelings and history
of the giver (projection). This is why knowing oneself well

| can help to keep a certain distance and recognize our own
who has been pointed out as being too authoritative. 1

—

share in the feedback given.

° Adapted from Jones and Pfieffer, Editors, Annual Handbook for Group Facilitators:
Giving Feedback:An Interpersonal Skill, 1975

¢ The word ‘feedback’ was borrowed from space engineering by Kurt Lewin (specialist
in social psychology and founder of the ‘group dynamics’ concept) on the basis of
the metaphor of a rocket thrown into space that sends signals back to the earth
where the ground control can make adjustments if the rocket is not on target.
Similarly, a small group is like a steering committee that will emit signals when mem-
bers of the group are moving away from their objectives. The individual can then use
these signals — or feedback — to readjust himself and get back on track

’Ben Bryant, Professor of Leadership and Organization at the IMD (International
Business Management School in Switzerland)
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Resource Sheet D

_Group tasks

These two tasks develop the following skills and require
the same debriefing.

Skills to develop

- At a psychosocial level, communication and coope-
ration are developed to negotiate and take the deci-
sions together with respect for one another person's
opinions

- At an emotional level, the capacity to analyse and the
strategic thinking are fundamental in order to consi-
der all possible solutions

- At a physical level, coordination and agility, as well as
precision, are necessary

Debriefing

- Was the task clear to everybody? How did you find
it? Easy, hard, boring, motivating?

- Which was the more helpful or less helpful beha-
viour for completing the task?

- Were there people who influenced the exercise (lea-
ders)? Who were they and what did they help car
rying out or not?

- How did the group work? In harmony, confrontation,
conflict, cooperation? What influence did this group
mood have on the completion of the task?

- How was the listening and communication within the
group? Was there any frustration or difficulty in com-
municating? When, and from whom?

- How was it at the level of technical realization (agility,
coordination, precision)?

- Did you enjoy it? If not, why?

- What would you do differently another time?

e Terro des hommes|

A. Mad matches

Duration
[0 min

Material
A box of matches

Organization

The group has six matches of the same length. The goal is
to make four identical equilateral triangles without brea-
king or overlapping any matches.

e e

Solution

( -,_t %

B. Gold prospectors®

Duration
[0 min

Material

| rope (about |5 m.long), | bucket, | wastepaper bin (or
basket), 10 to 20 small balls (tennis balls, etc.), small ropes,
plastic tubes (or wooden sticks). Mark out a 3m2 square
on the ground with a rope.

Organization

You are gold prospectors in the Amazon who have found
a river bank (the rope square) full of gold nuggets (small
balls), but a crocodile (wastepaper bin) has swallowed
them. Together, you have to find a solution to get the nug-
gets out of the jaws of the crocodile without ever touching
the river (you may never go into the rope square), nor
letting the crocodile out of the waterTo do this, you have
a bucket, jumping ropes and plastic tubes. All these utensils
can be taken into the river area but may never touch the
water: Now you can play; you have |0 minutes.

¢ Adapted from Revue Mobile Macolin, Cooperative Games, One for all - all for one!
2001



Resource Sheet E ‘
Helpful or non-helpful feedback® \

It is important to get away from the idea o‘ positive or
negative feedback, ideas that are too binary and judge-
mental, in order to understand feedback as a helpful or
non-helpful tool, depending on its content and the way
and time of giving it. All too often, feedback is mixed up
with criticism or judgement, neither of which makes you
want to open yourself up. It is good to integrate feedback

on positive behaviour (compliments, recognition of some-
thing well done) with feedback on behaviour which slows.
down the progression of the group for example. But take'iII

care not to fall into the trap of feedback formulated by a
"ves, but .. .", as the person will only be listening to what
comes after the ‘but), that is the criticism. The following
points enable the formulation of feedback to be as helpful
as possible, and to avoid any feedback which is hardly help-
ful, ineffective, or even destructive. These points adjust the
position to take to accept feedback in the best possible
way.

Feedback rituals
It is important to find a familiar place, comfortable, quiet,

far from prying eyes, and where people can feel confident

(not in the full sun or heat, or cold, uncomfortably seated,
in a crowd, etc.). It is also valuable to allow plenty of time
and not have to be in a hurry to say things.

The feedback which follows sessions of activities during

training can proceed according to a certain staging and in
a certain framework. The animators sit facing a semi-circle
of the rest of the group, including the trainers, putting
them in a position of maximum concentration and recep-
tivity. Then the ritual of feedback takes place in four parts:

a. The main actors (the animators) say in turn how
they feel and what they thought about their session,
what went well and what they would do differently
another time (self-assessment).

b. The members of the group who participated as ‘the
children’ or who observed a session with children,
each prepare one positive point and one improve-
ment, with suggestions for the improvement. The
trainer (or a volunteer) should keep the time and the

e —————— gt

s

speaking turns. Too much feedback kills feedback!

¢. The trainer finishes up with any points which may
possibly have been forgotten (without being exhaus-
tive, choose what is essentiall)

d. The word is given back to the animators who say
what were the two important points they recall from
the feedback, and how they feel after hearing them.

Ways of giving feedback

i
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Ways of receiving feedback

———e .

e

3 ?Taken and adapted from Ken Blanchard, American expert in management and
_leadership, www.kenblanchard.com
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35 CommunicaTion and
C_ITVLLﬁ_I_é _ ’ Objecti;l-ésj

@ Be aware of the different mechanisms of commu-
nication

@ Experience what helps and what hinders effective
communication

@ Know how to put active listening into practice in
appropriate situations (problems, conflicts, difficult
situations, loss, children in distress, etc.)

/ Key Messages
@ Communication is a complex mechanism which in-
volves much more than a message and a response. The
words chosen, the place, the moment, the people present,
as well as their beliefs, values and representations, are all
noises which can scramble mutual understanding.

@ The essentials of communication take place in the
social and symbolic universe of the speaker and the lis-
tener.

@ Cffective communication does not just take place
with the mouth and eyes; it is global and engages the
whole person, body, mind and heart.

@ The feedback loop with its questions and reformu-
lations (repeating what we have understood with different
: words) is one key to successful communication.

@ /\ctive listening is a precious and powerful tool as it
encourages the interlocutor, whether adult or child, to
come out of their isolation and share their emotions, pro-
blems and thoughts.
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/

Presentation j

«One cannot not communicate.» Paul Watzlawick

Communication seems to be a simple subject, since we
communicate on a daily basis, but it is in reality extremely
complex. We always communicate, verbally or non-
verbally, whether we realize it or not. It is essential then
to become aware of our communication mechanisms and
of the way they work in order to reduce the misunder-
standings, tensions and conflicts which result from bad
communication.

Communication does not boil down to just the transmis-
sion of a message and the reception of a response. It is a
two-way process, involving two people with their repre-
sentations and their beliefs, requiring a capacity to code —
to put ideas into words — and a capacity to decode — or
understand the received message. We have to take into
account the surrounding noise which creates all sorts of
internal or external disturbance — therefore a feedback
loop is needed to reformulate, to question ourselves and
to question the other, in order to be sure of having well
understood before we answer.

When we communicate, we do not base ourselves only
on verbal language (discourse) to make sure the message
goes across. Communication includes verbal messages,
non-verbal or body messages (gestures, expressions, atti-
tude, tone of voice), and active listening. All these ele-
ments are present and it is important to be aware of them
in order to use them effectively and to observe the way
in which they are received by our interlocutor.

In non-verbal communication, the body and the face re-
veal things the mouth might not.We usually think that we
hear with our ears, but we also listen with our eyes, our
mind, our body and our heart. All the qualities of a good

listener will help the speaker express their real feelings and
real thoughts. This allows for a better relationship.

In general, to promote communication with a child, it is
important to try to bring ourselves to their level and to
enter into their world, whether by the tone and the words

we use, the position we adopt, or the tools we choose.

Games are particularly well adapted and they will encou-
rage the children to feel confident more easily.

We often speak of non-violent commmunication, and whole
training programs exist on the topic.VWe will focus on tips
and exercises to establish clear communication and active
listening that are effective and helpful in the difficult situa-
tions we may have to manage.We will learn of principles
for the different ways in which we can communicate with
children. Good skills in commmunication and listening are at
the basis of working with children, and of course of a
healthy relationship with colleagues, friends and family.
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| . Teaser Three ways to (not) communicate (10 min)

Ask the group to get into pairs, A facing B, the A on a line and the B on another line facing them. Ask them to think of a short story, anecdote,

or dream, and invite them to recount it to their game partner.

a. A and B tell their story at the same time (I min). Feedback: how did you feel? How did you react?

b. A tells their story and B does not listen, does something else, looks elsewhere (I min). Change roles and repeat (I min). Feedback:
how did it feel for the speaker! And for the listener who did not listen?

c. A tells her story and B listens actively (I min). Change roles and repeat (I min). Feedback: how did it feel for the speaker? For the
listener?

2. Discussion Communication mechanisms (20 min)
Start the discussion by building on the different elements of communication and how each functions. With the group, make a list on the
flipchart of the success strategies that facilitate good communication and failure strategies that impede communication.

3. Group activity Pass me the message (15 min)

Separate the group into three sub-groups and ask them to line up facing you in three columns. Give a long written sentence to the first
member of each column with the mission to communicate this sentence to the person behind them without showing the paper. Observe
which strategies are put into place and if players enter into a speed competition, or if instead they take the time to repeat and reformulate.
Do a debriefing of the game, focusing on the question of reformulation. Which approach worked, and which did not? Why? Return to the
success and failure strategies.You can also repeat the game if necessary, mixing the sentences and the groups.

4. Group activity Open questions (15 min)

Have the group ask an open and a closed question.VWhat is the difference between the information obtained when we ask an open question
(a lot of spontaneous information) and a closed question (yes/no)? Once everyone has understood the difference, make small groups of
three: A, B and C. A has to obtain the maximum of information on the habits of B (food, favourite place, earliest memory, best holiday)
without B answering by yes/no. C observes and takes note each time A uses a closed question, or when B answers with yes/no. Change
roles. Have a feedback session with each group at the end. Is it difficult to ask open questions? Why? What did B notice about the way they
were questioned? Etc.

5. Role-playing Active are listening (30 min)

Ask the group what are the important elements for good listening? Review together the techniques for active listening. Ask of the same
groups of three to think of a problem or a difficulty they would like to resolve, something that they feel comfortable bringing up in a training
session.

A tells their problem and B listens using active listening techniques while C observes (5 min). Change roles twice (2 x 5 min).

Conduct a feedback from each group at the end. How did each person feel as they were listened to? What was it like to listen in this way
— easy or difficult? Discuss what really helped or not, the strategies for success and failure.
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6. Role-playing Communication with children (30 min)
Ask if there are differences when we communicate with adults and when we communicate with children, and what are the important points

to notice when having a discussion or an interview with a child. Distribute the Resource Sheet C and have participants read it individually.
Ask two volunteers to act out the case of a child in difficulty (choose the most appropriate situation). Discuss the difficulties and possibili-

ties.
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Resource Sheet A
Communication mechanisms

This diagram' reminds us of the complex mechanisms of
communication. It is not only a sender who transmits a
message to a recipient who listens. There are always two
levels, the message enunciated on the first degree and the
hidden messages, that is the unsaid, the representations,
the projections, etc.

Speat
S Y A Wt
Spneer Recoplor
Soures l—m—-—““"“h—;}m‘—»— Recipient |
i | =1 1 % | | |

Interpretive Hﬂ.u'SE

Literal

External feedback loop (reformulations, questions)
The communication path includes several stages:

A sender has a message in their mind — an intention —
which they review in their internal feedback loop (like in
an echo chamber) before sending it by coding it in their
own words. The sent signal goes through a channel that
can vary in kind (telephone, restaurant table, conference.)
and that is scrambled by a number of noises: the vocabu-
lary used and understood or not by the recipient, inter-
pretations according to the beliefs, values and filters of
each, different situations including places, times, cultures
and specific people, as well as their role towards each
other (ex. the communication will be different if we are
speaking to our boss, our father or our student).

Once all these obstacles are overcome, the received signal
must be decoded by the recipient who will then receive
a message which they must review through their own
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internal feedback loop (did they mean to say that? If |
haven'’t understood, it is because it was not clear, etc.) before
they speak in their turn.

At that moment a key stage takes place: the external feed-
back loop, which is the give-and-take of adjustment be-

tween the recipient and the source, just like when we seek

the right wave on a radio station.Then reformulations and
questions should be used in order to check that the two
persons have understood each other. If not, misunder-
standings are much more frequent.

Communicating is not just the transmission of objective
information like a number, a speed or the name of a town.

[t is the meaning we give to things, how we experience
them, what we think and how we position ourselves to-

wards others. That is why we speak of redundancy or the
necessary repetition in communication. Many questions
and reformulations are needed, as well as the capacity to
de-centre ourselves, in order to understand what the
other wants to say.

Furthermore, for communication to be effective, it has to
be global. This means that it must include the whole body,
not just the mouth and the ears, but also the eyes, ges-

tures, and above all, the heart. We can remember it with
five key verbs: be, feel, see, speak, listen.

What do we need in order to communicate?

t

\ 4
®
-
)

Be: presence, openness
Feel: empathy, trust, respect
See: observation

Speak: clarity, precision

Listen: attention, concentration

Look out: the real message can be different from that ex-
pressed by words. It is said that 25% of communication is
verbal and 75% of it is non-verbal. The information pro-
vided by behaviour and attitude is often more precise than
what is expressed by words.

'Diagram based on the models developed by Shannon and Weaver, | 946-1949
2Taken and adapted from Michel Claeys Bouuaert, Pratique de I'éducation émotion-
nelle: apprentissage de la relation et de la communication justes, 2008




Res.ource Sheet B
Active listening?

Have you ever been in a situation where someone has
told you of a problem or a difficulty they encountered?
How did you react! Was it difficult to find the right attitude
and the right words?

Below are a few ideas for what is called ‘active listening’
when you are faced with someone who is not feeling well,
who has an important problem to resolve (conflict reso-
lution) and who needs quality listening, or even help from
you (trauma, great sadness, anger, etc.). In the context of
a more formal interview, make sure to clarify the fact that
the interview is confidential but that you may have to
share it with others if you consider that there is a physical
or psychological threat for someone, or for any other
good reason.

A

- Find a calm place where the person feels free to
speak

- Sit down facing the person and lean gently towards
them

- Nod your head or use other expressions or gestures
which encourage the person to say more, or which
show that you understand them

- Give your complete attention to the person, your
mind free of all other thoughts

- Avoid interruptions or distractions

- Show interest in the person, be respectful

- Focus on the person and not on your own problems
or what you would like to say

B e ————

P
&>
- Look the person in the eyes or around the face (not
too much, not too little)
- Observe the posture of the other person
- Pay attention to facial expressions
- Look for what is unsaid, on top of what is said

- Find the real emotions behind the story, and the
non-verbal language

- Listen attentively and try to remember what the
person says

- Reformulate what they said in order to show that
you understand

- Ask questions to clarify certain things or to better
understand the person

- Give appropriate feedback, suggestions or encoura-
ging answers

v

- Be patient and give the person time

- Be trustworthy, know how to keep a secret

- Show your empathy

- Be tolerant and accept the other without judgement

- Try not to have rumours in your head about the
person which could affect the way you listen

- Have the courage to deal with reactions or beha-
viours which could be off-putting; do not forget that
there is always a reason behind a particular beha- -
viour "

- Keep in mind that there is good in everybody

T

? Taken and adapted from AVSI, Handbook for teachers, 2002

*Taken and adapted from Michel Claeys Bouuaert, Pratique de I'éducation émo-
tionnelle: apprentissage de la relation et de la communication justes, 2008
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Rés;ourrce Sheet C
Communication with children?

To favour communication with children, itis important to
try to adapt yourself to their level and to enter into their
world, whether it is through your tone and the words you
use, the posture you adopt, or the tools you choose.
Games are particularly well adapted for children and en-
courage the child to trust the adult more easily. The means
can vary, from drawing to puppets, ball games, dolls, stories
or counting rhymes, everything that can help the children
to express themselves other than verbally and to replay
difficult and suppressed moments.

Other than ‘active listening’ techniques, the following tips
can be useful, above all in the case of an interview with a
child aimed at obtaining information on a delicate situa-
tion.

- Seek out a calm environment, without risk of being
disturbed. Sit down at the level of the child — on the
ground, without tables or chairs that create distance.

- Atrusted adult can participate in the interview if the
child so wishes, but it is important to be sure that
the adult will not speak in their place, and will not
push the child to ‘speak well'.

- Introduce yourself if the child does not know you.
Explain why you are together and what you are
going to do. Explain that the interview is confidential
but that you may have to share it with others if you
consider there is a physical or psychological danger
for the child or for another person.

- Use simple language and do not be too formal in
your attitude. Play with the child in order to relax the
atmosphere.

- Always explain to the child what you are doing and
why. Only take notes if they are absolutely necessary
and explain their purpose to the child.

- Ask open questions to encourage the child to tell
things in their own way (tell me about life in your

child's response (you like school, don't you?)

Be welcoming and do not judge, no matter what the
child might have done. Avoid interrupting a child
when they are speaking. Respect their emotions
without trying to stop them from crying if they need
to. Recognize their emotions (I can imagine that must
have been sad.)

Allow enough time for the child, but respect their
limited concentration span. Allow time for the child
to ask their own questions.

At the end, review the positive elements and tell the
child what will happen, without any false promises.

village rather than where do you live?). Avoid closed
or inductive questions, anything which suggests the

° Taken and adapted from Terre des hommes, Child Protection: Psychosocial Training
Manual, 2008
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Resource Sheet D [
T Game?* (optional)

This activity is excellent to become aware of the ways in
which we communicate. It is played in threes, and works
mainly through verbal communication, without sight (blind-
fold) — in other words, without the advantage of non-
verbal communication.VWe discover the failure and success
strategies to communication and then transfer them to
real-life experience, personally or professionally.

Duration

The activity itself can last 30 to 45 minutes, with a debrief-
ing of approximately 30 minutes afterwards. Plan for at
least one hour in total.

Material for each group

- An envelope with 9 cut-up pieces of the T nr.|

- One sheet with the whole T nr. 2

- One separating screen (put two chairs back to back
and a sheet of fabric between the backs so that two
people cannot see each other). The observer stands
to the left or right in order to be able to see both
the two games and the two people.

Look out: within one group the whole T and the cut-up T
do not have the same colours. This is part of the game.

Organization

Several groups of three composed of a sender; a recipient
and an observer. Each person receives specific instructions.
The groups are placed so that they cannot see or hear
each other too well, although without putting them into
different rooms — the ambient noise is part of the game
and adds to the difficulty in communication. The animator
manages the distances.

The game is interrupted after around 30 or 45 minutes,
according to how things are going.

When one group has finished, they can silently observe
the other groups who are still playing.

Instructions \ i

The recipient and the sender will communicate without
seeing each otherThe recipient receives the envelope with
the cut-up pieces. The sender receives the T outline. The
observer has something with which to take notes. Once
the instructions have been given, everyone must remain
silent.

- Sender and recipient: you will receive some things.The
sender must get the recipient to understand what is in
front of them.You may speak but without making any sign
or gesture. You must stay behind the separation screen
and must not try to see the other side.

- Observer: you observe the two players and make
notes of your observations. Pay attention to the important
moments of exchange (words and strategies used, the in-
tensity curve of emotions at different moments, etc.) but
you must not say anything, whether by word, facial expres-
sions or gestures, that might help one or the other of the
players.You must remain neutral and observe only the
facts.

Debriefing

At the end of the game time, each group discusses inter-
nally what happened on two levels — facts and emotions.
Then each group makes a list of what helped communi-
cation, and what hindered it. Then everyone together
shares the different feelings, problems, frustrations, etc. At
the end, a summary of success and failure strategies is
made on the flipchart.

i
|
i
i
1

—

T shapes can be downloaded from the Tdh website (the URL link is in the
bibliographical references)
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Objectives T{

@ Understand the causes of conflict and become
aware of your own reactions and behaviours when
faced with conflict

@ Understand and put into practice the different
stages of negotiation for conflict resolution

@ Know how to prevent tensions and possible

conflicts between children with clear rules and

constructive consequences

/ Key M_esEEés_J

@ Refore being able to set up efficient tools for conflict
resolution, one must have carefully analysed their own his-
tory when faced with conflict, as well as their usual way of
responding. Collaboration is often the most helpful strategy.

@ A simple problem left unresolved by discussion can
degenerate into conflict. It is better to "put the fish (one’s
cards) on the table" to reveal underlying tensions and
disagreements. This will help resolve them positively.

Owitis important to make a clear distinction between
the problem to be solved and the person involved; it is
not the person who is the problem, but the person’s
behaviour.

@ Resolving a conflict requires specific non-violent
communication skills. The task is to defuse emotions and
recognize the needs, values and interests of each person
involved. Then formulate requests in order to reach a win-
win solution.

@ Preventing tensions and conflicts among children
requests setting up a secure framework, with constructive
rules and consequences.



/ Presentationj

This module aims at making animators and social workers
think about their way of tackling conflicts in their daily and
professional lives; in a second phase, it is important to give
them the basic tools for better handling conflicts at diffe-
rent levels such as between adults, between children and
between adults and children.

The term ‘conflict’is part of our daily vocabulary, whether
in the media, at an international level, or in everyday life. It
is a natural phenomenon which is a part of all human re-
lationships. Conflict starts with problems or tensions ari-
sing from diverging opinions and/or misunderstandings
due to poor communication, which degenerate if not
quickly and openly addressed. The roots of a conflict usu-
ally stem from a disagreement over values, a broken bond
or the difficulty to accept any kind of loss.

All too often, conflicts are ignored and result in a broken
relationship or they get resolved with a winner and a losen,
if there is domination.The degrees of intensity can go from
a latent conflict to a calm assertion, argument, harassment,
abuse, insults, physical violence or even killing. It is impor-
tant to know where one stands as quickly as possible to
set up the necessary tools for a positive resolution.

The fear of conflict is widespread, and typically the idea
of conflict conjures up disputes, aggressiveness, even ha-
tred. One is often afraid of clashing with someone for fear
of compromising or losing the relationship. The fears of
rejection, of resentment, of consequences, of being humi-
liated are further reasons to run away from conflict. But
the longer one waits to address the problem, the worse
it gets. One is, perhaps, kept hostage by the desire to pre-
serve an alleged harmony.

Flight or aggression are common reactions, but, once fears
are removed, one can also learn to consider conflict in a

positive way, as a challenge, a problem to be solved, an op-
portunity for a positive change, an energy for creativity
and commitment. Analysis of the situation is required to
determine which strategy will be the most appropriate,
based on whether the ‘objective’ or the ‘relationship’ mat-
ters the most. Domination, avoidance, adaptation, colla-
boration or compromise, are approaches that can be
applied in different cases; although collaboration is usually
the most helpful.

Once the challenges of conflict and one's own view of
conflicts are properly understood, it is important to know
the steps of negotiation that can lead to comprehension,
respect and peace. The first is to recognize the signs of a
potential conflict, say ‘stop’ as soon as possible, then com-
municate in a non-violent way and negotiate a solution
which accounts for everyone's needs and is sealed with
mutual recognition.

Conflict resolution through negotiation is important in any
context, especially in humanitarian activity where the en-
vironment is often extremely stressful and tense. One
must pay attention to the history of each person in a con-
flict — their gender; ethnic group, religious beliefs, and social
values.

! Expression taken from George Kohlrieser, Hostage at the table, 2004. The
metaphor is interpreted as follows: Put the fish on the table! Get to work, at the
table to clean it, cook it and make a good meal of it/ Don't leave a fish under the
table, it will start to stink. The faster you speak openly about a conflict, the better
you will all be!
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| . Teaser Reactions and strategies when faced with conflict (20 min)

Put a chair or any other object symbolizing conflict in the middle of the room. Ask the participants to take one minute to think about a
specific conflict they have experienced, and to physically position themselves in relation to the chair (distant, back turned away, foot on the
chair, etc.). Then each one explains the reasons for the position they have taken. Define the possible reactions of fear, running away, or indif-
ference, and the strategies of domination, avoidance, adaptation, collaboration or compromise. Briefly talk about these behaviours and their
advantages and drawbacks. Is there one behaviour which is better than the others?

2. Discussion Definition and characteristics of a conflict (15 min)

Initiate brainstorming with the group on what a conflict is for them. Note all the words which come to mind. Continuing with key ideas, find
the definition of a conflict.

Ask them to give examples of conflicts, real or not, which are then regrouped according to a scale (intrapersonal, interpersonal, up to inter-
national) and intensity (from an argument to killing). Discuss the causes of conflict. Specify the type of conflicts dealt with in this module,
such as interpersonal, among adults or children.

3. Role-playing Steps of negotiation (| h)

Tell the story of the two sisters fighting for an orange and ask the group what they would do.

First role-play: ask the group to think for five minutes and to suggest two sorts of conflict situations, real-life if possible, one involving two
adults in an argument (including the animator), and another involving two children quarrelling, with the animator as mediator. Have one pair
and one trio volunteer to briefly act out the conflict and its outcome. The others watch. Debriefing after each situation. Comment on and
discuss the various solutions and ways of dealing with the situation (30 min).

Write and explain the different stages of negotiation on a flipchart (15 min).

Second role-play: in groups of three or four, have each group take up one of the two situations above and apply the steps of negotiation
while one person watches. Feedback. Is anything different? What? Why? If time permits, change of roles and situations (30 min).

4. Discussion Prevention of conflicts among children (25 min)

Initiate a general debate on conflicts more specific to children. Enumerate their usual causes. Examine if they arise from power struggles,
frustrations, jealousy, broken rules, or else? Take the case of a game where the rules are not respected and the punitive measure is definitive
exclusion.What does this produce, what do the children learn from this sort of punishment?

In small groups of three, draw up a list with examples of rules for a group of children doing an activity, and of constructive consequences if
the rules are broken. Solicit a general exchange of opinions.

|
—
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Ré;ource Sheet A
Different behaviours in conflict?

It is interesting to know and understand our own reac-
tions, strategies and typical behaviours regarding conflicts,
as some are more efficient than others. VWhen someone
finds themselves in a conflict situation, there can be various
types of reaction.Very often they react with their reptilian
brain (their instinct), which knows only two modes: flight
or fight. Indifference is also possible. But we will see that it
is important to learn to develop better-evolved responses,
through negotiation and collaboration.

Handling a conflict in a positive and constructive way im-
plies being capable of managing the emotions in play, as
well as analyzing two fundamental dimensions: the objec-
tive to reach and the relationship to the other. It is always
important to examine what the needs are in the situation
and what benefits can be drawn from it. Is the objective
more important than the person(s) involved? Or is nur-
turing and maintaining the relationship more important?
Or perhaps are the two dimensions equally important?
This awareness is essential to react in the most appropri-
ate way.

Without a real reward or benefit in view, "putting the fish
on the table" to clean it can seem too off-putting for a
person to summon the courage to face the conflict. But if
one considers that the relationship and/or the goal are
worth the effort, then one finds the resources to go to
the negotiating table.

Objective

s -

DQ{nination Collaboration

.\\
\
Compromise

|

Adaptation

This model shows five behaviours commonly used in
conflict situations. Collaboration is the strategy that best
manages to take both the dimensions of the task and the
relationship into account. On the opposite, avoidance does
not resolve anything and does not draw benefits. In the
middle, compromise allows for a happy medium between
task and relationship. Domination denies the relational as-
pect and considers only the objective, while adaptation
cares only for the relationship while forgetting the final re-
sult.

Relationship

Avoidance

Note of Caution: it is better to go for collaboration or
compromise, except when the stakes and the analysis of
the conflict require another strategy.

Domination "It's that or nothing"

o One's own interests are sought to the detriment of
others; there is a fight for power, the conflict cannot
be resolved if both parties use that strategy.

- Creates resentment and the desire for revenge in
other parties; it damages relationships and belittles
the others.

Avoidance "I'll think about it later"

o A diplomatic way of avoiding discussion, it is a
withdrawal from a threatening situation.

- Risk of break-up because important stakes are not
considered and resolved.

Adaptation "l accept whatever you want"

o Giving in is the goal; the tendency is to sacrifice one's
own interests for those of others.

+ Favours a climate of harmony.

- Can create resentment in the one who gives in; it can
be seen as a sign of weakness; the conflict may sur-
face again later.

Compromise "Let's make an agreement”

o Search for a mutually acceptable solution which may
satisfy both parties; sharing on differences, both
parties make concessions.

+ A happy medium is found; compromise is useful
when the parties share equal power and completely
different goals; everyone wins and loses something.

- Compromise can spawn solutions that are not very
creative; leads to bargaining relationships.

Collaboration "Two heads are better than one"

o Desire to work with the other party; search for solu-
tions when the stakes are too high to accept a com-
promise; collaboration is a better solution for all, but
it requires a high degree of commitment.

+ Greater creativity for problem-solving; reinforces a
team and improves a relationship in which people
are very involved.

- Demands time and energy.

2 Adapted from Thomas and Kilmann Conflict Mode Instrument, | 972
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Resource Sheet B _—_h.
Definition and characteristics of a conflict \

Definition? A
Conflict can be defined as a difference of opinion or values
between two or more people or groups. It is characterised
by tension, emotionality, and opposition when bonds are

broken or absent.

The differences and disagreements which can spark a con-
flict are many: differing objectives, interests, values, styles
of communication, differences in status, insecurity, resis-
tance to change, etc.

Very often a conflict conceals a loss of attachment to peo-
ple, a loss of territory, roles, identity, meaning and control
(the feeling of being overwhelmed). It is as important to
understand the disagreements as it is to recognize the
emotions linked to a loss.

In order to resolve a conflict, you must take everyone's
values into account, which are linked to emotions from
real-life or to old wounds. Most of the time one will be
faced with strong drivers, hence the importance of keep-
ing those in mind. It is therefore fundamental to manage,
to create or maintain a link with the other players, beyond
what separates them, and beyond the negative feelings
which can be there.
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Characteristics of a conflict

According to the level of the conflict, the measures to be
employed should be adapted. It is important to define
right at the start whether we are involved in the conflict,
if we are a witness to a conflict or if we should play the
role of mediator. The conflict can be personal or profes-
sional.

The scale of a conflict can vary from intrapersonal (within
oneself), to interpersonal (between two or more people),
intra-group or inter-group (within a group or between
several groups), and finally international.

The intensity can go from latent, to calm statements,
arguments, insults, harassment, physical harm or killing.

It should be remembered that before a situation deterio-
rates into violent conflict, it goes through several stages. It
often starts with a simple difference of opinion between
two people that creates a tension or problem, which only
needs an open discussion to find resolution. A conflict in-
tensifies when the players decide not to be in agreement
and to hold on firmly to their different views, perhaps ini-
tiating violence if they also try to convince one another.
To control this progression, skills for conflict resolution are
required.

It is necessary to make a clear distinction between:

- adifference of opinion that can be articulated as
one certainly has the right to think differently and to
have their own opinion and still get along.

- a problem which can be resolved by dialogue and
discussion; but which, if ignored, will probably turn
into a conflict.

- a conflict, which is the next stage of an unresolved or
badly managed problem.

 Adapted from George Kohlrieser, Hostage at the table, 2004



Steps of negotiation

i A
Two sisters are arguing about an orange. "lt's mine! | need it!"
says one. "No, | need it more than yovu, it's minel", says the
other.

What would you do?

Their mother breaks in, cuts the orange in two equal parts
and gives them one each.

One girl peels the orange, throws away the peel and eats the
fruit. The other girl peels the orange, throws away the fruit and
keeps the skin so she can make marmalade.

What conclusion can you draw?

With children, the resolution of a conflict is somewhat dif-
ferent, as their immaturity in dealing with their emotions
must be taken into account. We also know that non-vio-
lent communication and active listening are complex skills
to acquire. Children therefore need positive adult models
and support in handling their conflicts.

With children, bad behaviour or chronic aggressiveness is
a manifestation of an unfulfilled need. A child who lacks
attention, recognition or affection will cause conflicts to
draw attention.

Observe the situation, analyse the context and try to un-
derstand the reasons for this behaviour by asking appro-
priate questions. Once the emotions and the needs have
been expressed, it is possible to seek a positive solution
for everyone.

Steps of negotiation*
These steps are valid when one is involved in a conflict or
when one plays the role of mediator in a conflict.

|. Create a link between the two parties. Find common
views even if different viewpoints is often the source
of the conflict. Look for the ally and not the enemy.

2. Separate the person from the problem. Do rather
not consider the person as being the problem, but
rather their acts or behaviour.

3. Communicate with respect. Take deep breaths, re-
centre yourselves, sit down face to face, look at each
other, speak with an ‘I'message, avoid judgement,
avoid putting pressure, take responsibility for what is
felt and what is said.

4. Express one’s feelings.What is each person’s percep-
tion of the problem? What is each person’s feelings?
Which thoughts are judgemental? Is each one taking
responsibility for their own actions? Is anyone
applying pressure?! Are there fears or resistance
from one side or the other? Is anyone rationalising
excuses! Is everyone listening and accepting the
other's messages! Does anyone feel under attack and
needing to defend themselves, and why? Is it possible
to change one's outlook on the other person?

5. Identify the needs of each person.VWhat are the
real, deep needs of each party? Are they compatible
or not! Why?

6. Look for a positive solution. Make a list of all the
possible solutions, even with new, creative or unusual
options. Remove the unacceptable options for one
or the other party. Negotiate a solution which satis-
fies each person and find a win-win solution.

7. Reach an agreement or a contract. Work out all the
details for applying the solution and express mutual
recognition for bringing the negotiation to a close.
Check the validity of the agreement soon after the
start of its implementation. Maintain the relationship
so that it can be ended on a positive note or be con-
tinued.

For the process of negotiation, an atmosphere of security
and trust is essential. If there is a feeling of judgement, or
negativity, it is important to recognize it (I feel that | am/you
are judging at this point). Express acceptance (I see that you
are not at ease and | understand this perfectly). But if one
of the two people is not in a position of acceptance, the
other person will stay on the defensive.

In a group, one can also look at conflict resolution as a
bargain, a working arrangement that is respected and
where each person gets something out of it. No pressure,
no power games or manipulation.

In a group, the search for consensus is most important, as,
in contrast to a vote which leaves a discontented minority,
consensus is decision-making respecting everybody's point
of view.What counts is that each person feels heard and
respected, and not that each one obtains their preferred
choice. A group decision that suits everyone takes time
and flexibility, but its value lies in not using force on any-
one.

* Adapted from George Kohlrieser, Hostage at the table, 2004, and Michel Claeys
Bouuaert, Pratique de I'éducation émotionnelle: apprentissage de la relation et de la
communication justes, 2008
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Resource Sheet D

Conflict prevention with children and
positive discipline® for constructive
consequences®

Before adressing conflicts among children, it is importa?t
to consider positive discipline which sets up rules and
constructive consequences so as to prevent conflicts
from happening. Punishments are part of a strategy of fail-
ure, a sort of power game, as it relies on threats and fear.
The most interesting educational strategies are those
which value and reinforce the confidence and self-esteem
of the child, and offer new perspectives.We want to build
a respectful relationship with the child and acknowledge
their worth in order to encourage them to do better: If
something is not going well, it is better to sit down and
talk about it rather than threaten or punish.

In a group, the most important thing is to set up rules for
functioning, which, if they are broken, lead to constructive
consequences known in advance, as they have been
worked out and negotiated beforehand by the animator
and the children together. Constructive consequences
should be part of an arrangement, as rules are needed for
all games and group activities. Too often, not respecting
the rules leads to exclusion from the game or the activity,
but it is by far better to choose more constructive strate-
gies for the child and the group.

Here is an example of a reaction in three stages:

- Before coming to a punitive measure, it is important
to give the child the possibility to reconsider their
behaviour by offering to leave the game or the
activity for a while in order to think about their
behaviour and to allow them to return into the
game when they feel ready.

- Any behaviour that breaks the rules should systemati-
cally lead to a discussion between the animator and
the concerned child or children at the end of the
activity.

- Ifthere is a constructive consequence, it should
always be acceptable and respectful of the child, its
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first aim is to allow the activity to work well, and not
to punish or to vent one's anger or to take revenge.
According to the behaviour of the child, one can
either offer them an exercise to release their extra
energy (running a few times around the field, jumping
x times with a rope, or any other idea). In other
circumstances, a task of common good can be
imagined (cleaning, tidying up, repair of equipment,
etc.)

This arrangement and the establishment of clear rules and
measures demand time at the beginning with a new group,
but this time is largely recovered later, as it avoids conflicts
resulting from bad behaviour; frustrations, misunderstan-
dings or aggressiveness. Conflict between children often
arise from the same need or the same desire (possession
of a ball, a particular role in a game, etc.). The animator
must be prepared for these reactions and anticipate them
with the established rules; for example write on the board
who has played which role and plan who will take the role
the next time.

® Save the Children, Joan E. Durrant, Positive Discipline: what is it and how to do ft,
2007

¢Taken and adapted from Michel Claeys Bouuaert, Pratique de I'éducation émotion-
nelle: apprentissage de la relation et de la communication justes, 2008
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/57 LeADERSHIP
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| Objectives |
: {

@  Understand the different roles of an animator and the
necessary skills to be an effective animator

@ Know what makes good leadership,and how to put it
into action

@ Identify your own style of leadership and practice dif-
ferent styles

| Key Messages_i
! {

@ The role of animator is complex and requires excel-
lent personal skills (self-awareness), social skills (relation-
ships with others), methodological skills (activity methods),
and technical skills (knowledge of activities), as well as
plenty of experience.

@ The animator plays the role of a mentor when they
accompany the children in their physical and psychosocial
development, when they have a strong (affective) bond
with the children, and when they provide clear (norma-
tive) limits.

@ The motivated animator with strong leadership qua-
lities has a vision of where to take the group, has appro-
priate objectives and the skills with which to achieve them,
and knows how to create bonds with their group.

@ A skilled animator should be able to switch between
the different styles of leadership (visionary, affiliative, de-
mocratic, coach and, only rarely, coercive and pacesetting)
according to the group with which they work and the re-
sults desired.

@ A skilled animator should know when to pass lead-
ership responsibilities as an educational goal to some child-
ren of the group.
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/ Presentation J

«A real leader has no need to lead; he is content to
point the way» Henry Miller

To support a group is a challenge as complex as it is grati-
fying, as the task has several aspects. If we consider the an-
imator as an example, their task means having various
responsibilities and simultaneous roles such as being a
mentor, a teacher and an organizer. As an mentor, the ani-
mator accompanies children in their development, helps
them make good choices, creates bonds with them, com-
forts them when they are in need, provides clear limits, in-
stils a positive discipline with regard to the consequences
of not respecting the rules, and manages conflicts in a con-
structive way. As a teacher, the animator needs to have
technical skills and knowledge in order for the content of
the games and other activities to be adapted to children
according to their age. Finally, as an organizer, the animator
needs to have the capacity to organize logistics and equip-
ment, and to manage the time and space available, while
respecting security norms.

Working with children in difficult situations is an important
responsibility. Animators and social workers must have a
clear idea of the way in which they should behave. They
often think that they should compensate for the losses
and difficulties the children have been through by letting
children do all kinds of things and by giving lots of affection,
or, on the opposite, by being very managing. They forget
that a child has a need both for clear limits (normative
needs) and for individual attention (affective needs) in
order to develop healthily. Any animator or social worker
must develop exceptional personal skills (self-awareness),
social skills (relationship with others), methodology (acti-
vity methods) and technique (knowledge of activities) if
they wish to help children to grow, progress, learn and feel
well. Flexibility, integrity, decision-making ability, a stable

temper and a pleasant sense of humour are all equally im-
portant qualities, which help in facing the many require-
ments of the profession.

An animator is also the leader of a group. It is important
however to note the difference between being a leader,
in the sense of being the boss, and showing leadership, in
the sense of having the capacity to influence a group in
order that it reaches an objective. To be a leader is a role
given to a person who has a recognized authority and
who puts it into use. Leadership is a capacity that requires
courage and skills, and several people within the same
group may take on and transfer the role to one another
in order to reach a common goal. A good leader must
have leadership!

The animator has the role of leader, group head, guide,
and legitimate authority. However, an animator must also
develop the qualities of leadership, which means having
the capacity to inspire children, encourage and accompany
them towards a goal by creating strong and enduring
bonds.The animator must have a clear vision of the direc-
tion to take with the children. If the animator is motivated
and happy doing their work, and if they have the necessary
skills, they will be fully involved in their role. Depending
on the situation, it is also important to share leadership
responsibilities for a short time with children in the group
for educational purposes.

We can identify six styles of leadership, or six ways to in-
fluence people. The styles used depend on the personality
of each animator, and should be applied according to the
situation and the result that is aimed for. They include the
visionary, the affiliative, the democratic, the coach, the
pacesetter, and the coercive. The latter two styles can have
negative effects if they are used too often or for too long.

By exploring their role and the different types of leader-
ship which can have a positive influence on children, ani-
mators will better understand the psychosocial approach
in their everyday work,
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|. Group task Blind triangle (60 min)

According to the size of your group, work in two sub-groups with a maximum of eight people, or with a group of maximum ten active par-
ticipants and six observers. It is important not to exceed this number of active participants, as interactions will become too many and the
complexity too large to manage in the debriefing. For more details, look at Resource Sheet A.

2. Discussion Leadership function (15 min)
Ask the participants the difference between a leader and leadership, and what effective leadership means to them. Describe together the
model of leadership and its three components. Share examples of concrete cases.

3. Role-playing Styles of leadership (45 min)

Ask the group what styles of leadership they know, and what these mean for them. Make a list on the flipchart and end the discussion with
the six categories. Then, divide the participants into four sub-groups. Give each sub-group a different situation to act out, adopting the most
adequate style of leadership. Do a short feedback after each situation (25 min). Together, discuss the table with the six styles (10 min). Ask
volunteers to act out situation B in two or three styles of their choice (depending on the time available) in order to realize that certain styles
are more or less adequate according to the situation. Do a feedback after each role-play and discuss each of the styles (10 min).

4. Individual reading Attitudes of the animator (at home)
Distribute Resource Sheet E with the ten appropriate attitudes of the animator. These should be read at home and discussed the next day,
if there are any questions.
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Resource Sheet A
Group task Blind triangle

I et
Duration
30 min for the activity and 2 x |15 min for the debriefing if
there are two groups, or 30 min if there is only one group

with observers.

Equipment
One (or two) ropes of 30 metres, folded over with the
ends tied together; one blindfold per person; a watch or
stopwatch.

Organization
Find a large enough space, ideally outside. According to
the size of the group, split it into two sub-groups with a
maximum of eight people each. If you have a co-animator,
each one manages a group of eight during the mission and
the debriefing, with a possible moment of sharing between
the two groups at the end. If you are the only animator,
you have two choices:

- In the case of two active groups: choose two volun-
teers and instruct them to observe a group; leave
enough space between one group and the other so
that communication is not impeded, but close
enough to be able to observe everyone at the same
time. Each volunteer is also responsible for awarding
penalties, if there are any.

- In the case of one active group with observers: work
with eight to ten people maximum and ask the
others to observe the activity, each with a special
task (ex.time-keeping, penalties, leadership, etc.).

Instructions

Once the group is standing in line, with the looped rope
doubled and arranged on the ground, distribute a blindfold
to each participant. Give the instructions only when every-
one is blindfolded (if your group is not used to such acti-
vity, you can choose to give the instructions when their
eyes are not blindfolded; the task is easier that way). Ask
them to concentrate and listen. Read out loud and clearly,
and only once, the following instructions:

The objective of this exercise is to form an equilateral triangle.
That is, a triangle with three equal sides and three equal an-
gles. One of the angles of the triangle must point towards
north.All of the participants must keep contact with the rope
at all times.You must use the full length of the rope.You must
use the rope in a single length, not doubled.You must not undo
the knot. If someone drops the rope, there will be a penalty
of three minutes out of the group for that person. You can
start once | have put the rope into your hand and placed you
in a safe position.

Comments on the facilitator’s role

- Do not answer any questions once you have given
the instructions.You can, if necessary, briefly read
again the instructions.

- After having put the doubled-over rope into the
hands of each participant, guide them with the rope
into a different space and have them spin around in
order to lose their sense of direction.

- When you take someone out of the game for a 3-
minute penalty, do not say anything to him and do
not give any information to the group. If the pena-
lized person speaks of their own accord, that is fine.

- The game is over once the whole group agrees that
the goal has been achieved. They show their agree-
ment by raising their right hand. If the whole group
does not raise their right hand together, do not
accept the decision and send the group back until
there is a common decision. If the group has not
finished, the game ends after 30 minutes.

- Itis very important that you (and each of the ob-
servers, if there are any) observe and note the diffe-
rent phases, the different leadership behaviours, the
roles people take, and the helpful and unhelpful be-
haviours, while giving out penalties if there are any.
This requires absolute attention for a constructive
debriefing. Take notes. Do not intervene to help the
group in its confusion or chaos. Remain neutral.

Debriefing
If two groups have worked with one animator simultane-
ously, use the aguarium method: the first group sits in a
circle with the animator and the observer. The members
of the second group stand in a circle around the first
group and silently observe the discussion.This is intended
to make them aware of the group phenomena and wit-
ness what is happening on a more global level. At the end
of the |5 minute debriefing, ask the external group to give
their remarks or observations. Then change the gro